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Grade 3 | Foundational Skills 8

Introduction

UNIT 8 OVERVIEW

This unit introduces several new skills that students will revisit or build upon in later units. It
begins with introducing homophones, moves to vowel teams, then covers abbreviations, and ends
with affixes. Developing these foundational skills is essential to students’ proficient reading of
multisyllabic words and reading comprehension.

Building upon the work in Units 4 and 7, students will continue learning about homophones. In this
unit, students identify, use, and explain the meaning of newly introduced homophones and practice
their spellings. Learning and understanding the meanings of homophones is an important part of
vocabulary and spelling development, which will continue in Unit 9.

Students will work on decoding and encoding multisyllabic words with several vowel teams, some of
which are revisited in this unit (ai/ay), while others are introduced (oo, ew, ue, ui). In these lessons,
students will apply knowledge of long and short vowel sounds to new multisyllabic words.

Several lessons in this unit focus on understanding common abbreviations that students will
encounter in text. Students will learn how to read abbreviations such as ‘Dr., ‘Mrs., ‘St.,” and more.
As they complete oral and written exercises in this unit, students will have opportunities to apply
their new knowledge of how to read and spell commonly used abbreviations.

Finally, students will work with the prefixes anti—, in—, and pro—. As they have learned in previous
units, students will examine how these prefixes change the meaning of base words. They will also
revisit prior learning about how affixes affect base words.

TRICKY SPELLINGS

As new spellings are introduced, some complexity is added to the reading process. Some of the
spelling units that students have to process are ambiguous in the sense that they can stand for
more than one sound. These ambiguous spellings are called “tricky spellings.” In Unit 8, instruction
focuses on vowel teams. Students build on this concept by examining how a vowel suffix, especially
when attached to a base word that ends in a vowel, changes the spelling of the base word.

TRICKY WORDS & HIGH-FREQUENCY WORDS

Tricky Words are introduced in this unit on an as-needed basis in the context of the different
selections included in the Reader. Tricky Words should be taught in the lessons before the reading
selections are assigned. When introducing Tricky Words, be sure to draw attention to the parts that
are read (and spelled) just as students would expect based on what they have learned so far and
point out the tricky parts of each word.
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The Tricky Words taught in this unit are:

Lesson 1 — Australia

Lesson 4 — structure

Lesson 6 — algae

Lesson 8 — culture

Lesson 9 — sanctuary, marsupial

Lesson 13 — Melbourne, penguin

In addition to addressing Tricky Words and tricky spellings, this program emphasizes the reading
and spelling of high-frequency words that have been carefully selected from word lists compiled by
researchers Edward William Dolch and Edward Fry. The selection of these words was based on their
prevalence within the Reader, and instruction is integrated into lessons at points where students will
naturally encounter these words within the assigned sections of the Reader.

The high-frequency words taught in this unit are:

Lesson 1 - side, without, family

Lesson 2 — country

Lesson 3 - city

Lesson 4 - try, sea

Lesson 6 — took

Lesson 8 — kind

READER: THE OTHER SIDE OF THE WORLD

Tisha, an eight-year-old girl, struggles to adapt after her family moves from Houston, Texas, to
Brisbane, Australia, due to her mother’s job promotion. Feeling disconnected from her new school
and missing her old life, Tisha finds it hard to adjust. Her father encourages her to explore and learn
about Australia, and they research the country’s unique landscapes, including the Outback, the Great
Dividing Range, and famous landmarks like the Sydney Opera House. Gradually, Tisha begins to find
interest in her new home, especially after attending the Brisbane Festival and a cricket game. Her

excitement grows when she and her father visit the Great Barrier Reef, snorkel among the sea life, and
explore islands like Lizard Island. They also learn about Australia’s First Nations people, their culture,
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and their art. Tisha's interest in Australia deepens further when the family travels to Perth, where
they explore Yanchep National Park and the WA Maritime Museum. Tisha finally feels more at home
in Australia when she makes a new friend, Sarah, through her love of soccer. She joins an after-school
soccer program and learns about the popularity of women'’s soccer in Australia. The family continues
to plan more explorations in Australia as their attachment to their new home grows.

Note: Each time students encounter a new section of text in the Reader, the lesson includes new
vocabulary words and/or phrases to accompany the section of text. There are lessons in which
students reread sections of the Reader, for the purpose of building fluency. These lessons do not
introduce new vocabulary or have a vocabulary chart.

UNIT 8 ASSESSMENT

Formative Assessments and Additional Support

Throughout this unit, formative assessments are clearly marked for monitoring individual student
performance and progress in key skills. Quick Checks for Understanding to evaluate classroom
performance are also designated in each lesson. Fluency practice takes place regularly throughout
the unit. Records for recording student performance in an Anecdotal Reading Record, Grade 3
Foundational Skills Record, Grade 3 Fluency Record, and Grade 3 End-of-Year Summary are included
in the Teacher Resources.

Student Performance Assessment

In Lessons 14 and 15, you will be prompted to administer a multipart end-of-unit assessment. In the
first part, you will work one-on-one with students to complete the Fluency Assessment. Students
will engage in a review activity while awaiting their turn for the assessment. The Reading and
Spelling portion of the assessment takes place during the first twenty minutes of the second lesson.
Once students have completed the assessment, they will have time for Self-Sustained Reading.

Use time in this lesson to finish working with students who still need to complete the Fluency
Assessment in the previous lesson.

The target words in each of these assessments include the vowel sound/spellings taught in this
unit; distractors have been intentionally selected because they represent frequent sound/spelling
confusions. Student performance on these assessments is a good indicator of whether students
have mastered the new sound/spellings.

CURSIVE WRITING

At Grade 3, students are expected to write neatly in cursive, using correct letter formation and
leaving space between words. Throughout the program, teachers are prompted to remind students
of this expectation and provide corrective feedback.

Note that the lessons and activity pages do not comprise an exhaustive handwriting program, and

teachers may wish to consult other sources for information on topics such as writing posture, pencil
grip, and differentiated instruction for left-handed students.
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An extensive listing of additional activities to teach and practice Unit 8 skills can be found in the
Pausing Point section included after the last lesson. It is strongly recommended that you pause for
two days and provide targeted acceleration for individual or groups of students in any areas in which
they require supplementation based on the Student Performance Assessment.

This component has been designed to complement the unit. It consists of poetry, folklore, and
fables. These additional text selections provide opportunities for students to practice reading with
fluency and prosody (expression), indicated by the anecdotal records, as well as a way to track
progress from unit to unit. See the Unit 1 Introduction or directions in the Fluency Supplement for
further guidance.

In the Teacher Resources section at the end of this Teacher Guide, you will find forms and charts
which may be useful, including the following:

+ Grade 3 Individual Code Chart

* Tricky Word Assessment (optional)

» Tricky Word List

» Additional Support Activity Pages

» Activity Book Answer Key

» Anecdotal Reading Record—Unit 8

+ Grade 3 Foundational Skills Record

» Grade 3 Fluency Record

» Grade 3 End-of-Year Summary

* Appendix A: Overview of the Skills Strand

* Appendix B: Grade 3 Scope and Sequence

* Appendix C: Using Chunking to Decode Multisyllable Words
» Texas Essential Knowledge and Skills Correlation Chart

» English Language Proficiency Standards Correlation Chart
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Some additional materials (most typically available in Grade 3 classrooms) are needed for specific
lessons of Unit 8. These materials are always listed in the Lesson at a Glance chart at the beginning
of each lesson. For your convenience, a complete list of these additional materials is included here.

The number in parentheses indicates the first lesson in which the materials are used:
« sticky notes (1)
» dictionaries (1)
* chart paper (1)
» world map (1)
» dry erase markers (3)
» whiteboards (3)
* index cards (9)
« dice (14)

+ Digital Components: Throughout this unit and others, whenever the lesson suggests you model the
completion of an activity page or prepare a chart to display, you may use the digital version provided
in the program’s online materials. (3)
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LESSON

IDENTIFY

Homophones

PRIMARY FOCUS OF LESSON

Foundational Skills
Students will collaborate with others to define and illustrate homophones.
TEKS 3.1.D

Students will identify, use, spell, and explain the meaning of homophones.
TEKS 3.2.B.ii; TEKS 3.2.D

Students will use print or digital resources to determine meaning, syllabication,

and pronunciation.
TEKS 3.3.A

Reading

Students will read Chapter 1 of The Other Side of the World and listen actively to
answer and discuss questions about the text.

TEKS 3.1.A

Students will read and pronounce the Tricky Word Australia and high-frequency

words side, without, and family.
TEKS 3.2.A.vii

Students will use context to determine the meaning of unfamiliar words or
multiple-meaning words.
TEKS 3.3.B

FORMATIVE ASSESSMENT

Activity Page 1.1 Write and Spell Homophones
TEKS 3.2.B.ii, TEKS 3.2.D

TEKS 3.1.D Work collaboratively with other by following agreed-upon rules, norms, and protocols; TEKS 3.2.B.ii Demon-
strate and apply spelling knowledge by spelling homophones; TEKS 3.2.D Write complete words, thoughts, and answers
legibly in cursive leaving appropriate spaces between words; TEKS 3.3.A Use print or digital resources to determine meaning,
syllabication, and pronunciation; TEKS 3.1.A Listen actively, ask relevant questions to clarify information, and make pertinent
comments; TEKS 3.2.A.vii Demonstrate and apply phonetic knowledge by identifying and reading high-frequency words from
a research-based list; TEKS 3.3.B Use context within and beyond a sentence to determine the meaning of unfamiliar words
and multiple-meaning words.

Lesson1 Identify Homophones



Grouping Time Materials
Foundational Skills
Identify and Explain Homophone Whole Group 10 min. 1 sticky notes
Meanings
1 paper
1 dictionaries
Write and Spell Homophones Independent 5 min.  Activity Page 1.1
a1 Grade 3 Foundational Skills Record
Reading
Read The Other Side of the World Whole Group 10 min. A The Other Side of the World
(pp.1-6)
A Anecdotal Reading Record
a world map
Wrap Up Whole Group 5 min. A The Other Side of the World

(pp.1-6)
1 whiteboard or chart paper

1 paper

Take-Home Material

Drawing and Writing Homophones

a Activity Page 1.2

Foundational Skills 8



ADVANCE PREPARATION

Foundational Skills
» Gather sticky notes and paper for students to use during Identify and Explain
Homophone Meanings.

* Prepare homophone pairs for students to use such as, week/weak, stare/stair,
break/brake, die/dye, beet/beat, bare/bear.
Reading

» Preview the section of the Reader that will be read during this lesson. Consider using
sticky notes to mark this section to easily find vocabulary terms: headquarters and
promotion. Display vocabulary on the board for students to decode.

» Gather a world map to help students identify Australia.
« Write the following question on the board or chart paper and display to
students during the Wrap Up section of today's lesson.
o Which is the best definition of the homophone weakly?
A. atime period of seven days
B. lacking power
C. aboutto break
D. tobesick

Universal Access

* Primarily use homophone pairs that can easily be represented visually to
support students’ learning of the meaning of each homophone. You may wish
to create an anchor chart or display visuals with homophones pairs in the
classroom for students to reference throughout the unit.

» Emergent Bilingual Students will need pictures to represent the following
words: week/weak, stare/stair, break/brake, die/dye, beet/beat, bare/bear.

Start Lesson

Foundational Skills 15

Primary Focus: Students will collaborate with others to define and illustrate
homophones. TEKS 3.1.D

Students will spell, identify, use, and explain the meaning of
homophones. TEKS 3.2.B.ii; TEKS 3.2.D

Students will use print or digital resources to determine meaning, syllabication, and
pronunciation. TEKS 3.3.A

TEKS 3.1.D Work collaboratively with other by following agreed-upon rules, norms, and protocols; TEKS 3.2.B.ii Demon-
strate and apply spelling knowledge by spelling homophones; TEKS 3.2.D Write complete words, thoughts, and answers
legibly in cursive leaving appropriate spaces between words; TEKS 3.3.A Use print or digital resources to determine meaning,
syllabication, and pronunciation.

Lesson1 Identify: Homophones

EMERGENT
BILINGUAL
STUDENTS

Foundational Skills

Foundational Literacy Skills

Beginning

While introducing the
homophones, show
students pictures that
represent each word:
week/weak, stare/stair,
break/brake, die/dye,
beet/beat, bare/bear.
Even though students will
draw their own images

of these words, showing
them pictures first will
help their understanding.

Intermediate

Partner students
strategically, and have
students write two
sentences using a
homophone pair. Have
students read their
partner’s sentences and
identify the homophone
in each one.

Advanced/

Advanced High

Have students write
sentences using
homophones, and in
pairs, have students
identify the context clues
that help the reader
determine the meaning of
the homophone.
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Support

Remind students that
words in a dictionary are in
alphabetical order. Model
how to use the alphabet
and guidewords to find
the correct page of the
dictionary. Explain to
students that the guide
word on the left side of the
dictionary tells the first
word on the left side of the
page. The guide word on
the right side of the page
tells the last word on the
right page.

Activity Page 1.1

Challenge

Invite students to act out
the meaning of each pair of
words with their neighbor
(e.g., stareinto his or

her partner’s eyes, then
pretend to walk up a flight
of stairs; pretend to break
a stick, then drive a car and
use their foot to press the
brake pedal).

10

IDENTIFY AND EXPLAIN HOMOPHONE MEANINGS (10 MIN.)

« Tell students that this lesson will focus on homophones. Ask students to turn

to a partner and discuss what they already know about homophones and any
examples they know.

Pass out two sticky notes to each student. Write the words week and weak in
cursive on the board, and ask students to use their sticky notes to write what
they notice/know about these two words and draw a picture to represent
what they think they mean.

Collaborate and discuss what the definition of these words week and weak
are, as a class.

Define what homophones are: Two or more words having the same
pronunciation, but different meanings or spellings.

Next, provide table groups or partners with one set of homophones (piece/
peace, pear/pair, flour/flower, bye/buy, break/brake, stair/stare, break/brake,
dye/die, beat,beet). Provide a piece of paper to have students fold in half.

Group students and assign tasks within the group (i.e. one person uses the
dictionary ... all decide on a sentence ... one person writes the sentence..

..one person draws the illustration ... one person presents, etc.). Set clear
expectations for collaborative group work.

Then, have students create an illustration of each word (one word on each
side of the paper) and write a sentence using the word in context under the
illustration. Have them consult a dictionary with a partner to check their
understanding. Each group can share their illustrations and sentences. Have
the rest of class provide feedback to confirm students have the correct
understanding. These “posters” can be hung in the classroom for students to
reference.

WRITE AND SPELL HOMOPHONES (5 MIN.)

* Direct students to open to Activity Page 1.1.

« Have students fill in each blank with the correct homophone to complete the

sentence. Remind them to write each word neatly in cursive. Write neatly in
cursive.

« Remind students to refer to the board or look at the illustration they made as

a group for the homophone pairs to use in the sentences. (piece/peace, pear/
pair, flour/flower, bye/buy, break/brake, stair/stare, break/brake, dye/die,
beat,beet)

Foundational Skills 8



@ Activity Page 1.1: Write and Spell Homophones

Collect Activity Page 1.1 to assess students’ understanding of the correct usage
and spelling of homophones. Use the Grade 3 Foundational Skills Record to track
students’ proficiency in the standards assigned to this assessment.

Lesson 1: Identify Homophones

Reading 15w

Primary Focus: Students will read Chapter 1 of The Other Side of the World and
listen actively to answer and discuss questions about the text. TEKS 3.1.A

Students will read and pronounce the Tricky Word Australia and high-frequency
words side, without, and family. TEKS 3.2.A.vii

Students will use context to determine the meaning of unfamiliar words or
multiple-meaning words. TEKS 3.3.B

READ THE OTHER SIDE OF THE WORLD (10 MIN.)

» Explain that today students will read from their new Reader, The Other Side
of the World. Ask: After hearing the name of the Reader, The Other Side of the
World, what do you think this story is going to be about?

» Ask: What do we call words that do not play by the rules? Tricky Words

» Display the Tricky Word, read the word aloud, and use it in a sentence:

o Australia

» Point out which parts of the word are not regular and will either be taught
later or must simply be memorized.

o Tricky Word: Australia (The letters ia are pronounced /y/ /u/.)
 Point out Australia on a world map.

* Preview the following vocabulary words that students will encounter in this
section of the Reader. Have students work with a partner to decode the
words in isolation first and go over the correct pronunciation of each word.

TEKS 3.1.A Listen actively, ask relevant questions to clarify information, and make pertinent comments; TEKS 3.2.A.vii
Demonstrate and apply phonetic knowledge by identifying and reading high-frequency words from a research-based list;
TEKS 3.3.B Use context within and beyond a sentence to determine the meaning of unfamiliar words and multiple-meaning
words.

Lesson1 Identify: Homophones

Challenge

Have students create a
game of guessing the
homophone. Ask them
to write a homophone
on one side of an index
card. On the other side,
have them write clues to
identify the homophone.
Direct students to
exchange cards with a
partner, read the clues,
and guess the correct
homophone.

Reader

Pages 1-6

11



Vocabulary
Type

Core
Vocabulary

Multiple-Meaning
Core Vocabulary
Words

Sayings
and Phrases

12

headquarters, n., a main location or office where business takes place
Example: The park employees working all across Texas were asked to meet
in Austin at the main headquarters.

promotion, n., a raise to a higher rank, position, or level
Example: The young woman worked hard at her job and received a
promotion to be the manager.

Sayings and Phrases

Pump the breaks is a saying and common expression in English. It means to
slow down or to stop something.
Example: As | hurriedly walked through the grocery store, my mom told me
to pump the breaks and give her time to catch up.

« Conduct a brief discussion about the different words and phrases in the
chart, including the phrase “pump the brakes.” For example, show the words
and ask students what prior knowledge they may have about these words
and where they might have seen them.

« Model how to use the Glossary in the Reader to discover the pronunciation
and definition of words in bold. Review the definition together and ask
students to share their understanding of the word. Call on a few students to
share their thoughts.

Vocabulary Chart for “A New Home”

Tier 3 Tier 2 Tier1

Unit-Specific Words General Academic Words Everyday Speech Words
promotion
headquarters

pump the brakes

« Explain that The Other Side of the World contains many high-frequency
words. These are common words, so they will come across them often
as they read, in both the Reader and in many different texts. Explain that
learning to recognize these words and how to spell them will improve their
overall reading and writing fluency.

Foundational Skills 8



Display this lesson’s high-frequency words: side, without, and family.

Focus on the word side. Ask students what they notice about the word side.
Discuss that side has a split digraph i_e in the word to make the i a long vowel
sound /ie/.

Blend the sounds aloud as you run your fingers under them, then ask
students to repeat the word themselves: /s/ /ie/ /d/. Point out that the word
side in the title of this Reader, The Other Side of the World.

Focus on the word without. Ask students what they notice about the word
without. Point out that without is a compound word. Ask what two separate
words make without? (with, out)

Blend the sounds aloud as you run your fingers under them, then ask
students to repeat the word themselves: /w/ /i/ /th/ /ou/ /t/

Focus on the word family. Ask students what they notice about the word
family.

Blend the sounds aloud as you run your fingers under them, then ask
students to repeat the word themselves: /t/ /a/ /m/ /i/ /1/ /ee/. Clarify the
meaning of family as needed. Invite students to turn to a partner and use the
word in a sentence.

Guide the class in reading the first section of The Other Side of the World,
pages 1-6.

Pair students with intentional reading partners by using past assessments
and observations.

Direct them to partner read this section, alternating paragraphs.

As you listen to students read, make notes regarding their individual
reading ability in the Anecdotal Reading Record and provide immediate
and corrective feedback such as, “The expression you used while
reading made the story engaging and easy to follow. Record notes about
mispronunciations, self-correction, pacing, transposition of words, and
expression.

Use strategic prompts to check for comprehension. Have students listen
actively and ask questions to clarify any information from the Reader or
strategic prompts. Have them use context for support as needed. Example
prompts include:

. Literal. Based on what you have read so far, what is Tisha's main problem? (She

and her family had to move to Australia, but she did not want to.) After posing
the question, say: “Itis interesting that Tisha's mom works for a company that

Lesson1 Identify: Homophones

13



EMERGENT
BILINGUAL
STUDENTS

Reading

Comprehension

Beginning

Work with a small group
of students, and rephrase
the comprehension
questions to be yes/

no questions (e.g., “Did
Tisha want to move to
Australia?").

Intermediate

Have students work

in a small group to
answer comprehension
questions with guidance
as needed. Provide
sentence stems such as:
Tisha's main problem
was____ . Tisha will

most likely feel _____
after exploring Australia.

Advanced/

Advanced High

Have students answer
comprehension
questions with minimal
guidance. Encourage
students to listen to their
peers’' responses and
build on their ideas.

ELPS 1.E; ELPS 2.G;
ELPS 4.G

14

is located both in Texas and in Australia, which prompts her and her family
to move. This would be considered a pretty big company or business. It is
fascinating that people can own businesses in Texas and all over the world.”

. Inferential. What is the most likely reason Tisha is unconvinced that she

will adapt to the new place in time? (She misses her friends; her school is
different; she does not know anyone or anything about Australia yet.)

. Evaluative. Based on the events at the end of this chapter, how will Tisha

most likely feel after exploring Australia? (She will see different and exciting
things, so perhaps she will like living there after all; she will be happy to spend
some time with her dad, etc.)

Ensure students draw evidence from the text to support their responses.
Provide the following sentence stems:

o Based on what I've read so far, Tisha's main problemis...

o The most likely reason Tisha is unconvinced is...

o Based on the events at the end of the chapter, | think Tisha will most
likely feel...

WRAP UP (5 MIN.)

Direct students to search for and list on a piece of paper eight words in this
section of The Other Side of the World pages 1-6 that are homophones.

Display the words, and ask students to find and list any words that they may
have missed: week/weak, break/brake, stair/stare, knew/new.

Direct students to replace each word with its homophone. Ask students to
work with a partner to talk about how exchanging the homophones impacts
the meaning of the sentence. (For example, “She went upstairs to her
bedroom..." Have students discuss the homophone stairs/stares.)

Display the question you previously prepared on the board or chart paper.
Read the sentence with a homophone from the text: “Unconvinced, Tisha
groaned, poked a hole in her napkin with her thumb, and weakly went back to
pushing food around on her plate.” Ask the following question:

o Which is the best definition of the homophone weakly?
A. atime period of seven days
B. lacking power
C. about to break
D

to be sick

Answer: B

Foundational Skills 8
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Check for Understanding

During the multiple choice question about weakly, make note of students who need
additional support. Pause to confer with them and remind them of the homophones
they learned earlier in the lesson.

End Lesson

Lesson 1: Homophones

Take-Home Material

» Have students take home Activity Page 1.2 for additional practice with this
lesson’s objectives.

Lesson1 Identify: Homophones

Activity Page 1.2

15
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Homophones

PRIMARY FOCUS OF LESSON

Foundational Skills

Students will collaborate with others to define and illustrate homophones.
TEKS 3.1.D

Students will identify, use, spell, and explain the meaning of homophones.
TEKS 3.2.B.ii; TEKS 3.2.D

Reading
Students will read Chapter 2 of The Other Side of the World and listen actively to

answer and discuss questions about the text.
TEKS 3.1.A

Students will read and pronounce the high-frequency word country.
TEKS 3.2.A.vii

Students will use print or digital resources to determine meaning, syllabication,

and pronunciation.
TEKS 3.3.A

Students will use context to determine the meaning of unfamiliar words or
multiple-meaning words.
TEKS 3.3.B

FORMATIVE ASSESSMENT

Activity Page 2.1 Write and Spell Homophones
TEKS 3.2.B.ii, TEKS 3.2.D

TEKS 3.1.D Work collaboratively with other by following agreed-upon rules, norms, and protocols; TEKS 3.2.B.ii Demonstrate
and apply spelling knowledge by spelling homophones; TEKS 3.2.D Write complete words, thoughts, and answers legibly

in cursive leaving appropriate spaces between words; TEKS 3.1.A Listen actively, ask relevant questions to clarify informa-
tion, and make pertinent comments; TEKS 3.2.A.vii Demonstrate and apply phonetic knowledge by identifying and reading
high-frequency words from a research-based list; TEKS 3.3.A Use print or digital resources to determine meaning, syllabica-
tion, and pronunciation; TEKS 3.3.B Use context within and beyond a sentence to determine the meaning of unfamiliar words
and multiple-meaning words.

Lesson2 Use Homophones

LESSON
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Grouping Time Materials

Foundational Skills
Identify and Explain Homophone Whole Group 10 min. A dictionaries
Meanings

1 paper
Write and Spell Homophones Independent 5 min. 1 Activity Page 2.1

(1 dictionaries

a1 Grade 3 Foundational Skills Record
Reading
Read The Other Side of the World Whole Group 10 min. A The Other Side of the World

(pp. 7-10)

Wrap Up Independent 5 min. [ The Other Side of the World

(pp. 7-10)
A whiteboard or chart paper

1 paper

Foundational Skills 8



ADVANCE PREPARATION

Foundational Skills

» Have dictionaries available for students to use when creating sentences with
homophone pairs.

Universal Access

» Preview the section of the Reader that will be read during this lesson.
Consider using sticky notes to mark the locations of homophones and
to easily find vocabulary terms: coast, emus, dingoes, wallabies. Display
vocabulary on the board for students to decode.

« Utilize data to intentionally predetermine reading partners. Consider utilizing
the following documents to track and record student progress: Grade 3
Fluency Record, Partner Reading Feedback (TR 11.2), or the Anecdotal
Reading Record.

» Emergent Bilingual Students will need images available for homophones
used on Activity Page 2.1: groan/grown, lessen/lesson, there/their.

Start Lesson

Foundational Skills 15,

Primary Focus: Students will collaborate with others to define and illustrate
homophones. TEKS 3.1.D

Students will identify, use, spell, and explain the meaning of homophones.
TEKS 3.2.B.ii; TEKS 3.2.D

IDENTIFY AND EXPLAIN HOMOPHONE MEANINGS (10 MIN.)

* Have students discuss what they have learned about homophones. Ask: Were
you able to find any objects at home or in the community that are examples
of homophones? Provide the following sentences stems for students to use
during discussion: | found the homophone . It was used like
This means its definition is

* Write the homophone pair on the board: rain and reign.

» Ask students to turn to a partner and discuss what they know about these
two words and what they mean. Explain that rain means water falling as
drops from the clouds and reign means to rule by a king or queen.

TEKS 3.1.D Work collaboratively with other by following agreed-upon rules, norms, and protocols; TEKS 3.2.B.ii Demonstrate
and apply knowledge by spelling homophones; TEKS 3.2.D Write complete words, thoughts, and answers legibly in cursive
leaving appropriate spaces between words.

Lesson2 Use Homophones

Support

Encourage students who
do not know the meaning
of the words in the Word
Bank from Activity Page
2.1to look up the words
in a dictionary.

19



Activity Page 2.1

EMERGENT
BILINGUAL
STUDENTS

Foundational Skills

Foundational Literacy Skills

Beginning

Divide students into small
groups for teacher-directed
instruction. Provide images
of each pair of homophones
(groan/grown, lessen/
lesson, there/their). Say

a sentence aloud using

one homophone, and have
students point to the image
that matches how the
homophone was used in the
sentence.

Intermediate

Allow students to work in
strategic partner groups
while completing the
activity page. Allow students
to use images of the
homophones as needed.

Advanced/

Advanced High

Observe how students

are able to answer the
questions on the activity
page independently.

When students complete
the activity page, have
them read each sentence
aloud to a partner and
explain why they chose the
spelling of the homophone.
Provide sentence frames

such as: | chose

because

ELPS 3.B
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« Display the sentence “The king and queen rained over the kingdom.” Have
students determine what change needs to occur in the sentence.

« Ask: Why is it important to ensure we use the correct spelling of these
homophones when we are composing a piece of writing? (The meaning of
what we write is impacted if the word is correct vs. incorrect.)

* Display the sentence “There were know more rackets for us to use to
play tennis.” Have students determine what change needs to occur in the
sentence. Provide the following sentence stems for students to use: The
word ____isincorrect in this sentence. It should be changed to
because

» Have students collaborate with a partner and create a sentence for know/no
and peek/peak.

» Before students write their sentences have the collaborative pairs discuss
the meaning of the homophones know/no and peek/peak. If needed
students can pull out a dictionary to help find the correct meaning.

* Remind students that while working together to write the sentences they
should be writing neatly in cursive and adding proper punctuation to their
sentences.

WRITE AND SPELL HOMOPHONES (5 MIN.)

* Direct students to open to Activity Page 2.1.

* Fillin each blank to complete the sentence by using a homophone from the
word bank.

* Remind students to write neatly in cursive. Provide immediate and corrective
feedback such as, “Focus on maintaining consistent slant and angle
throughout your writing.”

@ Activity Page 2.1: Write and Spell Homophones

Collect Activity Page 2.1 to assess students’ correct usage and spelling of
homophones. Use the Grade 3 Foundational Skills Record to track students’
proficiency in the standards assigned to this assessment.

Foundational Skills 8



Lesson 2: Use Homophones

Reading o

Primary Focus: Students will read Chapter 2 of The Other Side of the World and
listen actively to answer and discuss questions about the text. TEKS 3.1.A

Students will read and pronounce the high-frequency word country. TEKS 3.2.A.vii

Students will use print or digital resources to determine meaning, syllabication, and
pronunciation. TEKS 3.3.A

Students will use context to determine the meaning of unfamiliar words or multiple-
meaning words. TEKS 3.3.B

READ THE OTHER SIDE OF THE WORLD (10 MIN.)

Reader
« Explain that today students continue reading The Other Side of the World. —
* Preview the following vocabulary words that students will encounter in this
section of the Reader. Have students work with a partner to decode the
words in isolation first and go over the correct pronunciation of each word. .
Pages 7-10

coast

1. n,, the land next to the ocean
Example: The coast of Texas has beautiful sandy beaches that overlook the
Gulf of Mexico.

2. v., to move smoothly over water, air, or land
Example: When we went on vacation, we had the opportunity to coast
across the water in a kayak.

dingoes, n., wild dogs that are only found in Australia
Example: The tour guide warned the visitors not to pet the dingoes because
they were not used to being around people.

emus, n., fast-running, large, flightless birds native to Australia
Example: The large emus stuck out their necks to eat the food the
zookeeper threw into the exhibit.

wallabies, n., marsupials that resemble small or medium-sized kangaroos
Example: We thought the wallabies were kangaroos at first, until the
zookeeper explained that they were an entirely different animal!

» Conduct a brief discussion about the meanings of the different words in the
chart. For example, show the words and ask students what prior knowledge

TEKS 3.1.A Listen actively, ask relevant questions to clarify information, and make pertinent comments; TEKS 3.2.A.vii
Demonstrate and apply phonetic knowledge by identifying and reading high-frequency words from a research-based list;
TEKS 3.3.A Use print or digital resources to determine meaning, syllabication, and pronunciation; TEKS 3.3.B Use context
within and beyond a sentence to determine the meaning of unfamiliar words and multiple-meaning words; TEKS 3.3.D Identi-
fy, use, and explain the meaning of antonyms, synonymes, idioms, homophones, and homographs in a text.

Lesson2 Use Homophones
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Vocabulary
Type

Core
Vocabulary

Multiple-Meaning
Core Vocabulary
Words

Sayings
and Phrases

they may have about these words and where they might have seen them. The
multiple meanings of the word coast will be explored in depth during the close
of the reading story. Briefly explain them as you preview the vocabulary chart.

« Model how to use the Glossary in the Reader to discover the pronunciation
and definition of words in bold. Review the definition together and ask
students to share their understanding of the word. Call on a few students to
share their thoughts.

Vocabulary Chart for “All About Australia”

Tier 3 Tier 2 Tier1
Unit-Specific Words General Academic Words Everyday Speech Words

emus
dingoes
wallabies

coast

« Display this lesson’s high-frequency word: country. Have students discuss
with a partner anything they notice about the word and the meaning of the
word.

» Blend sounds aloud as you run your fingers under the word: /k/ /u/ /n/ /t/
/r/ /ee/. Clarify the meaning of country as needed. Invite students to turn to
a partner and discuss the countries in the Reader.

» Guide the class in reading the next section of The Other Side of the World,
pages 7-10. Pair students with reading partners.

 Direct them to partner read this section, alternating paragraphs.

» As you listen to students read, make notes regarding their individual
reading ability in the Anecdotal Reading Record. and provide immediate and
corrective feedback, such as, “Your pace of reading was great! | like how you
took pauses between paragraphs to break up the text.” Record notes about
mispronunciations, self-correction, pacing, transposition of words, and
expression.

» Choose strategic prompts to check for comprehension as well as to check
for students’ ability to use context to determine the meaning of unfamiliar

Foundational Skills 8



or multiple-meaning words. Remind students to listen actively as other
classmates share their thoughts about the text. Encourage them to ask
clarifying questions. Example prompts include:

. Literal. What is the best definition of the word site as it is used on page 117
(place)

. Inferential. What do Tisha's words and actions in this chapter show that
mom'’s idea about exploring Australia is working? (She is interested in all of
the places in Australia; her eyes sparkled when she pointed at an image; she is
talking with her dad about Australia instead of being sad and quiet.)

. Evaluative. What key ideas in this chapter support the idea that Australia is
an interesting place to visit? (tall, green mountains, there is a famous range
called the Great Dividing Range that gets a lot of snow, it is below the equator,
different animals, etc.)

Ensure students draw evidence from the text to support their responses
using the following sentence stems:

o The best definition of the word site is...
o Tisha's words and actions show that . ..

o Australia is an interesting place to visit because . ..

WRAP UP (5 MIN.)

Direct students to search for and list on a piece of paper six words in this
section of The Other Side of the World pages 7-10 that are homophones.

Have students share the words they found and display them on the board or
chart paper: no/know, peak/peek, rain/reign.

Read each word aloud. Direct students to echo you.

Have students turn to a partner and take turns using each word in a
sentence. Circulate and monitor, offering support for any words students
may not understand the meaning of.

EMERGENT
BILINGUAL
STUDENTS

Speaking and Listening

Offering and Supporting
Opinions

Beginning

Students should answer
comprehension questions
using some textual
evidence and mainly
relevant background
knowledge. Instruct
students to use formal
language when answering.
Provide examples and
sentence stems such

as: One key idea in this
chapteris

Intermediate

Students should use
increasingly detailed
textual evidence to answer
comprehension questions.
Instruct students to use
formal language when
answering. Provide
examples and sentence
stems such as: The best
definition of the word site
is

Advanced/

Advanced High
Students should use
detailed textual evidence,
and be instructed to use
formal language when
answering comprehension
questions.

ELPS 1.G; ELPS 3.G;
ELPS 4.1; ELPS 4.J;
ELPS 4.K

EXIT TICKET

Challenge
Using a homophone from the text, answer the question: What is this chapter mostly
Have students write three
sentences. Each sentence
should include both
words of a homophone
pair (e.g., | peeked out
of the window to see the
high mountain peaks.).

about? (Answers may vary but could include that this chapter is mostly about Tisha
and her Dad discussing and making plans to visit the sites of Australia.)

End Lesson

Lesson2 Use Homophones
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SPELL

Homophones

PRIMARY FOCUS OF LESSON

Foundational Skills

Students will collaborate with others to define homophones.
TEKS 3.1.D

Students will spell homophones.
TEKS 3.2.B.ii; TEKS 3.2.D

Reading

Students will speak coherently about The Other Side of the World with appropriate

eye contact, speaking rate, volume, and enunciation.
TEKS 3.1.C

Students will read and pronounce the high-frequency word city. TEKS 3.2.A.vii

Students will use print or digital resources to determine meaning, syllabication,
and pronunciation.
TEKS 3.3.A

Students will use context to determine the meaning of unfamiliar words or

multiple-meaning words.
TEKS 3.3.B

FORMATIVE ASSESSMENT

Activity Page 3.1 Homophone Dictation
TEKS 3.2.B.ii

TEKS 3.1.D Work collaboratively with other by following agreed-upon rules, norms, and protocols; TEKS 3.2.B.ii Demon-

strate and apply spelling knowledge by spelling homophones; TEKS 3.2.D Write complete words, thoughts, and answers

legibly in cursive leaving appropriate spaces between words; TEKS 3.1.C Speak coherently about the topic under discus-

sion, employing eye contact, speaking rate, volume, enunciation, and the conventions of language to communicate ideas
effectively; TEKS 3.2.A.vii Demonstrate and apply phonetic knowledge by identifying and reading high-frequency words
from a research-based list; TEKS 3.3.A Use print or digital resources to determine meaning, syllabication, and pronunci-
ation; TEKS 3.3.B Use context within and beyond a sentence to determine the meaning of unfamiliar words and multi-
ple-meaning words.

Lesson 3 Spell: Homophones

LESSON
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Grouping Time Materials
Foundational Skills
Identify and Explain Homophone Whole Group 5 min. [ pocket chart or white board
Meanings 1 paper or whiteboards
1 dry erase markers
Homophone Sentence Writing Independent 10 min. A Activity Page 3.1
a1 Grade 3 Foundational Skills Record
a Activity Page 3.1
(Digital Components)
Reading
Read The Other Side of the World Whole Group 10 min. [ The Other Side of the World
(pp. 11-14)
1 Anecdotal Reading Record
Wrap Up Independent 5 min. A The Other Side of the World

(pp.11-14)
1 paper

Foundational Skills 8



ADVANCE PREPARATION

Foundational Skills

» Create an enlarged version of Activity Page 3.1 to display or prepare to
display the digital version.

© Digital Component 3.1

» Gather paper or whiteboards and dry erase markers for students to use
when they create their own sentences with homophone pairs.

Reading

» Preview the section of the Reader that will be read during this lesson.
Consider using sticky notes to mark homophones in this section and to easily
find vocabulary terms: cricket, festival, germs, kazoo, and opals. Display
vocabulary on the board for students to decode.

Universal Access
» Provide students with choices for activities they can complete to practice

the skill.

» Prepare pictures that represent each word: by/buy, sight/site, pane/pain,
flea/flee.

Start Lesson

Foundational Skills 15,

Primary Focus: Students will collaborate with others to define
homophones. TEKS 3.1.D

Students will identify, use, spell, and explain the meaning of homophones.
TEKS 3.2.B.ii; TEKS 3.2.D; TEKS 3.3.D

IDENTIFY AND EXPLAIN HOMOPHONE MEANINGS (5 MIN.)

» Ask students to turn to a partner and discuss what they know about
homophones. Have them brainstorm any homophone pairs that they already
know.

» Using a pocket chart or whiteboard and spell the words, scent and sent.
Have students look at each word and explain what each word means. (Scent
means to have a smell, and sent is the past tense of send, which means to
direct or cause to move to a certain place or point.)

TEKS 3.1.D Work collaboratively with other by following agreed-upon rules, norms, and protocols; TEKS 3.2.B.ii Demonstrate
and apply spelling knowledge by spelling homophones; TEKS 3.2.D Write complete words, thoughts, and answers legibly

in cursive leaving appropriate spaces between words; TEKS 3.3.D Identify, use, and explain the meaning of antonyms, syn-
onyms, idioms, homophones, and homographs in a text.

Lesson 3 Spell: Homophones

EMERGENT
BILINGUAL
STUDENTS

Foundational Skills

Foundational Literacy Skills

Beginning

While introducing the
homophones, show
students pictures that
represent each word: by/
buy, sight/site, pane/
pain, flea/flee. Say
sentences aloud using
the homophones, and
have students point to
the image that matches
the correct usage of the
homophone.

Intermediate

Have students write two
sentences using one
homophone pair from
the word bank on Activity
Page 3.1. Have them
share their sentences
with a partner, and ask
their partner which
definition matches the
way the homophone was
used in the sentence.

Advanced/

Advanced High

Have students write
sentences using
homophones, and in
pairs, have students
identify the context clues
that help the reader
determine the meaning of
the homophone.

ELPS 4.F
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« As aclass, create a sentence using the word sent. Make another sentence
using the word scent.

+ Using a piece of paper or whiteboard, have students work with a partner to
collaborate and and create new sentences using a different homophone pair.
Homophone pairs can include: by/buy, pane/pain, and flea/flee.

HOMOPHONE DICTATION (10 MIN.)

 Ask students to turn to Activity Page 3.1 and follow directions.

« Say: Listen closely as your teacher reads a sentence for each number. Each
sentence will have one homophone from the word bank. Write the correct
spelling of the homophone from the sentence on the line.

« As students work, provide immediate and corrective feedback such as,
“Check the spacing between your words. Make sure there's enough room
between each word to maintain readability.”

1. The dog would stare out the window all day while people walked across the
window of the house.

2. Shesaw atiny flea on the grass.

3. The shirt was vibrant and colorful with the different colors that were used
to dye it.

4. He was in pain from the hard workout he did in the morning.

5. The bicycle had a brake on it for the rider to stop.

Activity Page 3.1
Activity Page 3.1: Homophone Dictation

Collect Activity Page 3.1 to assess students’ understanding of the correct meaning
and spelling of homophones. Use the Grade 3 Foundational Skills Record to track
students’ proficiency in the standards assigned to this assessment.

Foundational Skills 8



Lesson 3: Spell Homophones

Reading 15w

Primary Focus: Students will speak coherently about The Other Side of the World
with appropriate eye contact, speaking rate, volume, and enunciation.
TEKS 3.1.C

Students will read and pronounce the high-frequency word city. TEKS 3.2.A.vii

Students will use print or digital resources to determine meaning, syllabication,

and pronunciation.
TEKS 3.3.A

Students will use context to determine the meaning of unfamiliar words or

multiple-meaning words.
TEKS 3.3.B

Students will identify, use, and explain the meaning of homophones.
TEKS 3.3.D

READ THE OTHER SIDE OF THE WORLD (10 MIN.)
Reader
 Explain that today students continue reading The Other Side of the World.

Before reading, have students Think-Pair-Share to paraphrase what they —
have read and learned about in The Other Side of the World so far.

 Preview the following vocabulary words that students will encounter in this
section of the Reader. Have students work with a partner to decode the
words in isolation first and go over the correct pronunciation of each word. Pages 11-14

cricket
1. n., originating in England and played many places, a game played outdoors
with a ball and a wooden bat by two teams of eleven members each
Example: The ball flew by the window as the students were playing cricket
outside.

2. n., aninsect that resembles a grasshopper and makes a unique chirping
sound
Example: | couldn't fall asleep because | kept hearing a cricket noisily
chirping somewhere in my room.

festival, n., a celebration that usually includes food, music, and games
Example: The children were excited to eat the cotton candy and listen to the
concert at the outdoor Fourth of July festival.

TEKS 3.1.C Speak coherently about the topic under discussion, employing eye contact, speaking rate, volume, enunciation,
and the conventions of language to communicate ideas effectively; TEKS 3.2.A.vii Demonstrate and apply phonetic knowl-
edge by identifying and reading high-frequency words from a research-based list; TEKS 3.3.A Use print or digital resources to
determine meaning, syllabication, and pronunciation; TEKS 3.3.B Use context within and beyond a sentence to determine the
meaning of unfamiliar words and multiple-meaning words; TEKS 3.3.D Identify, use, and explain the meaning of antonyms,
synonyms, idioms, homophones, and homographs in a text.

Lesson 3 Spell: Homophones
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Vocabulary
Type

Core
Vocabulary

Multiple-Meaning
Core Vocabulary
Words

Sayings
and Phrases

gems, n., precious stones that have been cut and polished, often to be used
for making jewelry
Example: It was interesting to listen to the jeweler describe where all of the
different gems in the shop came from.

kazoo, n., a small instrument which makes sound when air is blown through
the mouthpiece
Example: The music teacher showed the students how to make music by
covering the holes in the kazoo while blowing into the mouthpiece.

opals, n., white or almost clear stones that sparkle and change color when
tilted in the light
Example: The jeweler turned the precious opals into a ring for his grandmother.

« Conduct a brief discussion about the different words in the chart. For
example, show the words and ask students what prior knowledge they may
have about these words and where they might have seen them. Additionally,
have students decode any unfamiliar words and discuss the correct
pronunciation of each. The multiple meanings of the word cricket will be
explored in depth during the close reading of the story.

+ Ask students to recall how we locate words using the glossary. (locate
alphabetically) Have students locate the word cricket. Based on the glossary
definition, have students discuss with a partner what they think this part of
the Reader might be about. Tell students that if they encounter other words
that are unfamiliar to them to consult the glossary.

« Model how to use the Glossary in the Reader to discover the pronunciation
and definition of words in bold. Review the definition together and ask
students to share their understanding of the word. Call on a few students to
share their thoughts.

Vocabulary Chart for “All About Australia”

Tier 3 Tier 2 Tier1

Unit-Specific Words General Academic Words Everyday Speech Words
kazoo festival

opals gems

cricket

Foundational Skills 8



» Display this lesson’s high-frequency word: city. Have students discuss with
a partner anything they notice about the word and the meaning of the word.
Point out to students that the word city starts with a soft ‘c’ so that makes
the /s/ sound.

Blend sounds aloud as you run your fingers under the word: /s/ /i/ /t/ /ee/.
Clarify the meaning of city as needed. Invite students to turn to a partner and
discuss the and cities they know or any cities in the Reader.

Guide the class in reading the next section of The Other Side of the World,
pages 11-14. Have students read the text with a partner.

As you listen to students read, make notes regarding their individual
reading ability in the Anecdotal Reading Record and provide immediate and
corrective feedback such as, “Remember to adjust your pitch to emphasize
important words."

Choose strategic prompts to check for comprehension and their ability to
use context to determine the meaning of unfamiliar or multiple-meaning
words. When discussing the Reader or strategic prompts, remind students
to speak at an appropriate rate and volume while maintaining eye contact.
Example prompts include:

Literal. What did the family enjoy doing at the Brisbane Festival? (The
family enjoyed the Kazoo Orchestra and the cricket game.)

Inferential. How can the relationship between Tisha and her family best
be described in this part of the text? (They like making memories together
because Tisha's mom said, “This will be a day to remember”; they enjoy the
same things like seeing a game of cricket because the text says, “The family
cheered and clapped as they watched the game.”)

» Ensure students speak coherently and draw evidence from the text to
support their responses given the following sentence stems:

o The family enjoyed many things at the Brisbane Festival, such as . ..

o The relationship between Tisha and her family can best be described
as. ..

Lesson 3 Spell: Homophones

EMERGENT
BILINGUAL
STUDENTS

Speaking and Listening

Offering and Supporting
Opinions

Beginning

Reframe questions as
simple yes/no questions
(e.g., "Did the family enjoy
the cricket game?").

Intermediate

Provide students with a
specific sentence frame
(e.g., | caninfer that
Tish feels about

Australia now.).

Advanced/

Advanced High
Encourage students

to use text evidence to
support their answers.
Provide specific sentences
frames (e.g., On page

, it says , which
supports my answer that
Tish feels D).

ELPS 4.G; ELPS 4.1

Challenge

Direct students to use
classroom resources to
add additional words and
their meanings to the
Reader and the Glossary.
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WRAP UP (5 MIN.)

Have students write their answer to the following question in complete
sentences using cursive handwriting.

What key ideas in Chapter 2 support the idea that Tisha is changing her
mind about living in Australia? (She took time to research places to visit; she
had a great time going to the festival in Brisbane, cheered and clapped at the
cricket game; the text also states that Australia was proving to be a land of
adventure and discovery, so this shows that Tisha is looking forward to seeing
new things.)

End Lesson

Foundational Skills 8



INTRODUCE

Vowel Teams ai and
a

PRIMARY FOCUS OF LESSON

Foundational Skills
Students will follow, restate, and give oral instructions that involve reading and
spelling multisyllabic words with vowel teams and closed syllables. TEKS 3.1.B

Students will read and spell multisyllabic words with vowel teams and closed

syllables.
TEKS 3.2.A.ii; TEKS 3.2.B.i; TEKS 3.2.D

Reading
Students will read multisyllabic words with vowel teams.
TEKS 3.2.A.ii

Students will read and pronounce the Tricky Word structure and high-frequency
words try and sea.

TEKS 3.2.A.vii

Students will use print or digital resources to determine meaning, syllabication,
and pronunciation.

TEKS 3.3.A

Students will use context to determine the meaning of unfamiliar words or
multiple-meaning words.

TEKS 3.3.B

Students will speak coherently about The Other Side of the World with

appropriate eye contact, speaking rate, volume, and enunciation.
TEKS 3.1.C

FORMATIVE ASSESSMENT

Activity Page 4.1 Practice with Vowel Teams
TEKS 3.2.A.ii; TEKS 3.2.B.i; TEKS 3.2.D

TEKS 3.1.B Follow, restate, and give oral instructions that involve a series of related sequences of action; TEKS 3.2.A.ii Demon-
strate and apply phonetic knowledge by decoding multisyllabic words with closed syllables; open syllables; VCe syllables; vowel
teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS 3.2.B.i Demonstrate and apply
spelling knowledge by spelling multisyllabic words with closed syllables; open syllables; VCe syllables; vowel teams, including
digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS 3.2.D Write complete words, thoughts, and
answers legibly in cursive leaving appropriate spaces between words; TEKS 3.2.A.vii Demonstrate and apply phonetic knowl-
edge by identifying and reading high-frequency words from a research-based list; TEKS 3.3.A Use print or digital resources

to determine meaning, syllabication, and pronunciation; TEKS 3.3.B Use context within and beyond a sentence to determine
the meaning of unfamiliar words and multiple-meaning words; TEKS 3.1.C Speak coherently about the topic under discussion,
employing eye contact, speaking rate, volume, enunciation, and the conventions of language to communicate ideas effectively.

Lesson 4 Introduce Vowel Teams ai and ay

LESSON

33



Grouping Time Materials

Foundational Skills

Introduce Vowel Teams ai and ay Whole Group 10 min. A Individual Code Chart

1 Spell Words with Vowel Teams ai and
ay (Digital Components)

Practice with Vowel Teams Whole Group 5 min. 1 Activity Page 4.1
a1 Grade 3 Foundational Skills Record

a Activity Page 4.1
(Digital Components)

Reading
Read The Other Side of the World Whole Group 10 min. [ The Other Side of the World
(pp. 15-17)
1 Anecdotal Reading Record
Wrap Up Independent 5 min.

Take-Home Material

Read and Write ai and ay 1 Activity Page 4.2

Foundational Skills 8



ADVANCE PREPARATION

Foundational Skills
» Create an enlarged version of Spell Words with Vowel Teams ai and ay to
display, or prepare to display the digital version.
0 Digital Component 4.1

» Create an enlarged version of Activity Page 4.1 to display, or prepare to
display the digital version.

° Digital Component 4.2

Reading

* Preview the section of the Reader that will be read during this lesson.
Consider using sticky notes to mark this section to easily find vocabulary
terms: mainstay, polyps, and structure. Display vocabulary on the board for
students to decode.

Universal Access

» Prepare sentence strips that have the main events of the story from today’s
Reader pages.

Start Lesson

Foundational Skills 15

Primary Focus: Students will follow, restate, and give oral instructions that involve
reading and spelling multisyllabic words with vowel teams and closed syllables.
TEKS 3.1.B

Students will read and spell multisyllabic words with vowel teams and closed
syllables. TEKS 3.2.A.ii; TEKS 3.2.B.i; TEKS 3.2.D

INTRODUCE VOWEL TEAMS AI AND AY (10 MIN.)

 Tell students in the last lesson, we learned about homophone pairs. Turn to
a partner, and brainstorm a homophone pair. Discuss the definition of each
word.

TEKS 3.1.B Follow, restate, and give oral instructions that involve a series of related sequences of action; TEKS 3.2.A.ii
Demonstrate and apply phonetic knowledge by decoding multisyllabic words with closed syllables; open syllables; VCe
syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS 3.2.B.i
Demonstrate and apply spelling knowledge by spelling multisyllabic words with closed syllables; open syllables; VCe syllables;
vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS 3.2.D Write complete
words, thoughts, and answers legibly in cursive leaving appropriate spaces between words.

Lesson 4 Introduce: Vowel Teams ai and ay
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EMERGENT
BILINGUAL
STUDENTS

Foundational Skills

Foundational Literacy Skills

Beginning

Point out the vowel teams
in words. Frequently remind
students the spelling rules:
1) the /ae/ sound is usually
spelled ai when it shows
up at the beginning or in
the middle of a word or
syllable; 2) the /ae/ sound
is usually spelled ay when
it shows up at the end of a
word or syllable.

Intermediate
Occasionally point out
vowel teams in words.

Frequently remind
students the spelling
rules: 1) the /ae/ sound is
usually spelled ai when it
shows up at the beginning
or in the middle of a word
or syllable; 2) the /ae/
sound is usually spelled
ay when it shows up at the
end of a word or syllable.

Advanced/

Advanced High
Observe whether
students are able to
correctly identify vowel
team /ae/ and ay words.

ELPS 4.C

Activity Page 4.1
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« Tell students that today's lesson will focus on two vowel teams that represent
the /ae/ sound.

» Remind students that they have already learned one spelling for this sound:
the split digraph a_e. Have students turn to a partner and discuss what they
know about the split digraph a_e.

« Tell students that today they will focus on the long vowel sound /ae/, as in
gait. Have students say the sound /ae/.

« Direct students to find the /ae/ sound on their Individual Code Chart. Explain
that the /ae/ sound can be spelled ai or ay.

« Display Spell Words with Vowel Teams, and review the rules for spelling words
with the /ae/ sound. Explain that the /ae/ sound is usually spelled ai when
it shows up at the beginning or in the middle of a word or syllable. Point to
the ai in the middle of wait or at the beginning of aim. Point out that ai is not
usually at the end of words because English words generally do not end in ‘i,

» Explain that the /ae/ sound is usually spelled ay when it shows up at the end
of a word or syllable. Point to the ay at the end of day and at the end of the
first syllable in maybe.

» Write the word mainstay on the board.

» Explain the meaning of mainstay: something that is very important and
always there. Provide an example in context: Mr. Smith, the friendly librarian,
is a mainstay at our school library; he's always there to help us find great
books to read.

» Underline the ae sound-spelling pattern in each syllable.

» Point to ai in main, and ask students to notice that the vowel team is in the
middle of the first syllable.

« Point to ay in stay, and ask students to observe the vowel team at the end of
the second syllable.

» Explain to students that they will now orally spell words with the ai or ay
vowel pattern. Model the procedure: Teacher says: unafraid. Student:
Repeats. Unafraid. /u/ /a/ /ae/. Spells: u-n-a-f-r-ai-d. Restates word:
unafraid. Student then spells the word orally and repeats the word.

» Repeat using the rest of the words (railway, entertain, hooray, castaway, and
available) with different students aloud. Have the rest of the students listen
to identify where /ae/ sound is located within the word each student spells.

Foundational Skills 8



PRACTICE WITH VOWEL TEAMS (5 MIN.)

» Ask students to turn to Activity Page 4.1 while you display the digital version. ST FREE ALl

« Direct students’ attention to the blank lines on the activity page. Explain that
they will listen as you say a word, then write the word as you repeat it.

 Direct students to write their answers in cursive, leaving spaces between
words. Offer feedback such as:

> “Check that your loops and tails are formed smoothly and connect to the
next letter.”

> “Focus on keeping your letters of uniform size and proportion.”

« Tell students that after they write each word, they should use a slash mark to
divide each word into syllables and underline the vowel team in each word.

* Read the following words: betray, explain, delay, abstain, aimlessly, prepaid,
swaying, praiseworthy, and restraining.

» Ask students to write a sentence using one of the words on the page. Have
students share with a partner, and then call on several students to share their
sentences with the class.

Challenge
@ Activity Page 4.1: Practice with Vowel Teams Ask students to
brainstorm two or three
Collect Activity Page 4.1 to assess students’ spelling using vowel teams ai and ay. other words with an ai or
Use the Grade 3 Foundational Skills Record to track students’ proficiency in the ay vowel team and write
standards assigned to this assessment. each one in a sentence.

Lesson 4: Introduce Vowel Teams ai and ay
[ ]
Reading 15

Primary Focus: Students will read multisyllabic words with vowel teams.
TEKS 3.2.A.ii

Students will read and pronounce the Tricky Word structure and high-frequency
words try and sea. TEKS 3.2.A.vii

TEKS 3.2.A.ii Demonstrate and apply phonetic knowledge by decoding multisyllabic words with closed syllables; open syllables;
VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS 3.2.A.vii
Demonstrate and apply phonetic knowledge by identifying and reading high-frequency words from a research-based list.

Lesson 4 Introduce: Vowel Teams ai and ay
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EMERGENT
BILINGUAL
STUDENTS

Reading

Reading/Viewing Closely

Beginning

Provide sentence strips
to students that have the
main events of the story
from today's Reader
pages. Have students put
the strips in order.

Intermediate

With a partner, have
students write down

the main events from
the story from today’s
Reader pages. Have them
take turns reading their
main events to another
partner pair and listening
to confirm that the
events are in the correct
order.

Advanced/

Advanced High

Have students identify
and discuss the events
of today’s story from the
Reader with a partner.

In pairs, have students
discuss and determine
at least one supporting
detail for each event.

ELPS 4.G; ELPS 1.E;
ELPS 2.G
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Students will use print or digital resources to determine meaning, syllabication,
and pronunciation. TEKS 3.3.A

Students will use context to determine the meaning of unfamiliar words or
multiple-meaning words. TEKS 3.3.B

Students will speak coherently about The Other Side of the World with
appropriate eye contact, speaking rate, volume, and enunciation. TEKS 3.1.C

READ THE OTHER SIDE OF THE WORLD (10 MIN.)

« Explain that today students continue reading The Other Side of the World.
Ask students to retell what they read previously using the sentence stems,

o | remember . ..

o | noticed. ..
o | wonder ...
o reminded meof...

 Preview the following vocabulary words that students will encounter in this
section of the Reader. Have students work with a partner to decode the
words in isolation first and go over the correct pronunciation of each word.

mainstay, n., something important, helpful, and always there
Example: Mr. Smith, the friendly librarian, is a mainstay at our school
library; he's always there to help us find great books to read.

polyps, n., small water animals with soft bodies and mouths surrounded by
tentacles
Example: The diver found polyps living at the bottom of the ocean.

structure, n., a thing made up of a number of parts joined together in a
certain way
Example: The engineer designed the structure of the house using wood and
steel.

» Conduct a brief discussion about the different words in the chart. For
example, show the words and ask students what prior knowledge they may
have about these words and where they might have seen them.

* Model how to use the dictionary to discover the pronunciation of words in
bold. Look up the word structure. Review the definition together and ask
students to share their understanding of the word. Call on a few students to
share their thinking.

TEKS 3.3.A Use print or digital resources to determine meaning, syllabication, and pronunciation; TEKS 3.3.B Use context

within and beyond a sentence to determine the meaning of unfamiliar words and multiple-meaning words; TEKS 3.1.C Speak
coherently about the topic under discussion, employing eye contact, speaking rate, volume, enunciation, and the conventions of
language to communicate ideas effectively.

Foundational Skills 8



« Tell students that each word in a dictionary is called an entry.

» Allow students to work in partners to find the entry for mainstay in the
dictionary. Monitor students and provide feedback on using the alphabet and
locating guide words, as needed.

» Point out the pronunciation of the word mainstay is under the word set in
parenthesis. Explain to students that this pronunciation guide helps people
to sound out the word phonetically. The pronunciation may be listed multiple
times if the word has more than one meaning.

Vocabulary Chart for “Exploring the Great Barrier Reef”

Vocabulary Tier 3 Tier 2 Tier1l

Type Unit-Specific Words General Academic Words Everyday Speech Words
Core mainstays structure

Vocabulary polyps

Multiple-Meaning
Core Vocabulary
Words

Sayings
and Phrases

 Display the Tricky Word. Allow students time to decode before reading it
aloud.

o Tricky Word: structure (explain that the letters ture are pronounced /ch/
/er/)

« Invite students to share what they already know about the meanings of this
word.

 Display this lesson’s high-frequency words: try and sea. Have students
discuss with a partner anything they notice about the words and the meaning
of the words. Discuss what is the same and different about these high-

frequency words. Reader
« Focus on the high-frequency word try. Blend sounds aloud as you run your — |
fingers under the word: /t/ /r/ /ie/. Invite students to add different prefixes
and suffixes to the word try to make new words using try as the base word.
(retry, trying, tried)
+ Focus on the high-frequency word sea. Blend sounds aloud as you run your Pages 15-17

fingers under the word: /s/ /ee/. Remind students that sea is a homophone.

Lesson 4 Introduce: Vowel Teams ai and ay

39



Ask students how do you spell the other sea? (see)

- Tell students today they will be reading the next section of The Other Side of
the World, pages 15-17.

+ Guide the class in reading the next section of The Other Side of the World,
pages 15-17. Model self-correcting while reading the next few sentences.
Explain to students that as you listen to them read, you will be listening for
them self-correcting any errors.

« Have students partner read with an intentional set partner (Set partners by
using past observations and assessments).

« As you listen to students read, make notes in your Anecdotal Reading
Record regarding their individual ability to read with self correction.
Provide immediate and corrective feedback about self-correcting such
as, “Make sure to sound out syllables in words. Use context clues to help
read unfamiliar words. Reread the whole sentence to help understand the
meaning of the text.”

« Choose strategic prompts to check for comprehension. When discussing
the story, remind students to speak at an appropriate rate and volume while
maintaining eye contact. Ask the following questions, and prompt students to
use context for support, if needed. Example prompts include:

1. Literal. What type of animals did Dad and Tisha see during their tour
cruise? (Tisha and her dad saw parrotfish and giant clams.)

2. Inferential. What is the most likely reason Tisha does not want to admit to
Dad that she was excited to try snorkeling? (She did not want him to know
she was beginning to like Australia.)

3. Evaluative. What is the most likely reason the author uses the word
mainstay when referring to the snacks on p. 157 (to show that Dad and
Tisha needed/depended on those snacks because they would be gone for a
long time)

» Remind students that when they use sentence stems they are using the
conventions of academic language to communicate their ideas effectively.
Ensure students speak coherently and draw evidence from the text to
support their responses using the following sentence stems:

o Tisha and her dad saw . . .
o Tisha did not want to admit that . ..

o The author used ... because...

Foundational Skills 8



WRAP UP (5 MIN.)

» Give each student a sheet of paper and have them revise this sentence from
the story adding descriptive words: “Dad and Tisha began with a tour cruise
on a glass-bottom boat.” (Example: Dad and Tisha began the day at sunrise
with an hour-long cruise on a beautiful, glass-bottom boat.)

» Post a sentence with an ai or ay word. Example: “They were aiming for a
full day of activities.” Ask students to include information to include who is
aiming for a full day, what kind of activities, and where will the activities take
place to make the sentence more descriptive. (Dad and Tisha were aiming for
a full day of fun and exciting activities on their trip to the Great Barrier Reef.)

» Explain to students that we can revise our writing by adding descriptive
words to sentences to help readers visualize what is happening.

o
Check for Understanding

Observe students as they brainstorm sentences using descriptive words and
have students share their writing aloud to a partner. Take note of and confer
with students who need additional instruction or practice.

End Lesson

Lesson 4: Vowel Teams ai and ay

Take-Home Material

* Have students take home Activity Page 4.2 for additional practice with this
lesson’s objectives.

Lesson 4 Introduce: Vowel Teams ai and ay

Activity Page 4.2
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REVIEW

Vowel Teams ai and
2)

PRIMARY FOCUS OF LESSON

Foundational Skills
Students will follow, restate, and give oral instructions that involve reading and
spelling multisyllabic words with vowel teams and closed syllables. TEKS 3.1.B

Students will read and spell multisyllabic words with vowel teams and closed
syllables. TEKS 3.2.A.ii; TEKS 3.2.B.i; TEKS 3.2.D

Reading
Students will read Chapter 3 of The Other Side of the World and listen actively
to answer and discuss questions about the text. TEKS 3.1.A

Students will read multisyllabic words with vowel teams. TEKS 3.2.A.ii

Students will use context to determine the meaning of unfamiliar words or
multiple-meaning words. 'TEKS 3.3.B

FORMATIVE ASSESSMENT

Activity Page 5.1 ai/ay Word Sort
TEKS 3.2.A.ii; TEKS 3.2.B.i; TEKS 3.2.D

TEKS 3.1.B Follow, restate, and give oral instructions that involve a series of related sequences of action; TEKS 3.2.A.ii
Demonstrate and apply phonetic knowledge by decoding multisyllabic words with closed syllables; open syllables; VCe
syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS 3.2.B.i

Demonstrate and apply spelling knowledge by spelling multisyllabic words with closed syllables; open syllables; VCe syllables;

vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS 3.2.D Write complete
words, thoughts, and answers legibly in cursive leaving appropriate spaces between words; TEKS 3.1.A Listen actively, ask
relevant questions to clarify information, and make pertinent comments; TEKS 3.2.A.vii Demonstrate and apply phonetic
knowledge by identifying and reading high-frequency words from a research-based list; TEKS 3.3.B Use context within and
beyond a sentence to determine the meaning of unfamiliar words and multiple-meaning words.

Lesson5 Review Vowel Teams ai and ay

LESSON
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Grouping Time Materials
Foundational Skills
Review Vowel Teams ai and ay Whole Group 5 min.
ai/ay Word Sort Whole Group 10 min. A Vowel Team Hunt Word Cards
(TR5.1)
1 Activity Page 5.1
1 Grade 3 Foundational Skills Record
Reading
Read The Other Side of the World Whole Group 10 min. a1 The Other Side of the World
(pp. 18-20)
A Anecdotal Reading Record
Wrap Up Independent 5min. [ The Other Side of the World

(pp. 18-20)
4 whiteboard or chart paper

1 paper

Foundational Skills 8



ADVANCE PREPARATION

Reading

* Preview the section of the Reader that will be read during this lesson.
Consider using sticky notes to mark paragraphs that will be used for fluency
practice and to easily find vocabulary terms: refrain, sustain, and display.
Display vocabulary on the board for students to decode.

Universal Access

» Provide a word bank of ai and ay words for Emergent Bilingual Students
to use during the ai/ay Word Sort activity. The word bank should include:
subway, trailblazer, mermaid, trailing, explaining, complain, praying, raining,
yesterday, anyway, delaying. Consider providing visuals for each word.

Start Lesson

Foundational Skills 15

Primary Focus Students will follow, restate, and give oral instructions that involve
reading and spelling multisyllabic words with vowel teams and closed syllables.
TEKS 3.1.B

Students will read and spell multisyllabic words with vowel teams and closed
syllables. TEKS 3.2.A.ii; TEKS 3.2.B.i; TEKS 3.2.D

REVIEW VOWEL TEAMS AI AND AY (5 MIN.)

» Remind students that several spelling patterns represent the /ae/ sound,
and today, they will focus on this sound spelled with the vowel teams ai and
ay. Ask students to turn to a partner and discuss what they know about the
vowel teams ai and ay.

» Say the word faithful. Tell students to listen to where they hear the /ae/
sound. Guide students in repeating the word and clapping the syllables:
faith/ful.

+ Remind students that the /ae/ sound is usually spelled ai when it shows
up at the beginning or in the middle of a word or syllable. The /ae/ sound is
usually spelled ay when it shows up at the end of a word or syllable.

» Write the word faithful on the board. Clap the syllables.

TEKS 3.2.A.ii Demonstrate and apply phonetic knowledge by decoding multisyllabic words with closed syllables; open syl-
lables; VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS
3.2.B.i Demonstrate and apply spelling knowledge by spelling multisyllabic words with closed syllables; open syllables; VCe
syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS 3.2.D Write
complete words, thoughts, and answers legibly in cursive leaving appropriate spaces between words.

Lesson 5 Review: Vowel Teams ai and ay

EMERGENT
BILINGUAL
STUDENTS

Foundational Skills

Foundational Literacy Skills

Beginning

Provide a word bank of
/ai/ and /ay/ words. In
pairs, have students fill
in a two-column chart
writing each word under
the correct column to
sort by the spelling rules.

Intermediate

In pairs, have students
write and then orally
read sentences using
the words from the ai/ay
Word Sort.

Advanced/

Advanced High

Have students write

1-2 sentences using
words with the vowel
teams ai and ay. Then
have students read their
sentences to a partner,
and have their partner
listen and identify the
spelling of the /ae/ words
in the sentences.

ELPS 1.E; ELPS 2.A;
ELPS 4.1
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Activity Page 5.1

Challenge

Ask students to create a
word search using words
from the lesson as well
as other words with

the ai and ay spelling
patterns. Invite students
to exchange their word
search with a peer and
then find the words.

Reader

Pages 18-20

46

» Point to the vowel team ai in faithful, and underline it.

« Ask: Why is faithful spelled with ai? (Faithful is spelled with ai because the
/ae/ sound comes in the middle of a syllable.)

AI/AY WORD SORT (10 MIN.)

« Ask students to turn to Activity Page 5.1 and follow the directions.

» Read each word below and have students write them in the correct category.
Say each word once and then repeat once you have finished the list.

o subway, trailblazer, mermaid, trailing, explaining, complain, praying,
raining, yesterday, anyway, and delaying

» Read the following sentences aloud for students to dictate:
o | walked to the store yesterday with my mother.

o My sister complained that the rain delayed her softball game.

@ Activity Page 5.1: ai/ay Word Sort

Collect Activity Page 5.1 to assess students' ability to identify the vowel teams ai
and ay in multisyllabic words. Use the Grade 3 Foundational Skills Record to track
students’ proficiency in the standards assigned to this assessment.

Lesson 5: Review Vowel Teams ai and ay

Reading 15w

Primary Focus: Students will read Chapter 3 of The Other Side of the World
and listen actively to answer and discuss questions about the text. TEKS 3.1.A

Students will read multisyllabic words with vowel teams. TEKS 3.2.A.ii

Students will use context to determine the meaning of unfamiliar words or
multiple-meaning words. TEKS 3.3.B

READ THE OTHER SIDE OF THE WORLD (10 MIN.)

+ Explain that today students will continue reading The Other Side of the World,
pages 18-20.

TEKS 3.1.A Listen actively, ask relevant questions to clarify information, and make pertinent comments; TEKS 3.2.A.ii
Demonstrate and apply phonetic knowledge by decoding multisyllabic words with closed syllables; open syllables; VCe
syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS 3.3.B Use
context within and beyond a sentence to determine the meaning of unfamiliar words and multiple-meaning words.

Foundational Skills 8



« Tell students that authors usually write clues in the sentence to help the
reader figure out unknown words. Ask students if they remember what those
clues are called. (context clues)

» Write the sentence, “The Great Barrier Reef helps sustain the life of the many
types of animals that call it home, the guide said.” on the board. Read this
sentence to the class.

» Ask students to turn to a partner and decide on the clues in this sentence
that help the reader know what the word sustain means. (Answers may vary,
but should include the words helps and life.)

» Ask students to predict what sustain means.

* Use the glossary to determine the meaning of the word. Ask students if the
definition matches what they predicted based on context clues.

* Preview the following vocabulary words that students will encounter in this
section of the Reader. Have students work with a partner to decode the
words in isolation first and go over the correct pronunciation of each word.

refrain, v., stopping oneself from doing something
Example: The animals are interesting and unique in Australia but refrain
from getting too close because they can be harmful.

sustain, v., to support with food
Example: There have been efforts to sustain the Great Barrier Reef's
ecosystem to support its natural beauty.

display

1. n., a performance or showing of something
Example: The tiger shark opened his mouth and showed a humongous
display of teeth.

2. v., putting something out so it can be seen
Example: The class was excited to display their projects at the annual
science fair.

» Conduct a brief discussion about the remaining words and phrases in the
chart. Additionally, have students decode any unfamiliar words and discuss
the correct pronunciation of each. The multiple meanings of the word display
will be explored in depth during the close reading of the story.

» Model how to use the Glossary in the Reader to discover the pronunciation
and definitions of words in bold. Review the definitions together and ask
students to share their understanding of the word. Call on a few students to
share their thoughts.

Lesson 5 Review: Vowel Teams ai and ay

47



Vocabulary Chart for “Exploring the Great Barrier Reef”

Vocabulary Tier 3 Tier 2 Tier1

Type Unit-Specific Words General Academic Words Everyday Speech Words
Core sustain refrain

Vocabulary

Multiple-Meaning display

Core Vocabulary

Words

Sayings

and Phrases

« Guide the class in reading the next section of The Other Side of the World,
pages 18-20.

* Model fluent reading for the first few sentences, emphasizing proper pacing.
Demonstrate how to smoothly navigate through the text.

» Partner students to read the rest of the text. Have students focus on natural
pacing, not too fast or too slow.

« As you listen to students read, make notes on the Anecdotal Reading Record
regarding their individual reading ability to decode words accurately. Provide
immediate and corrective feedback such as, “Great job pausing between
paragraphs, that shows an understanding of the text structure.”

« Choose strategic prompts to check for comprehension as well as to check
for their ability to use context to determine the meaning of unfamiliar or
multiple-meaning words. Have students listen actively and ask relevant
qguestions to clarify any information from the Reader or strategic prompts.
Example prompts include:

1. Literal. Name three types of sea animals that live within the Great Barrier
Reef. (Three types of sea animals that live in the Great Barrier Reef are
clownfish, tiger sharks, and reef sharks.)

2. Inferential. What is the most likely reason visitors need to refrain from
getting too close to sea animals? (Answers may vary but should reflect the
idea that some of the animals are dangerous.)

Foundational Skills 8



3. Evaluative. Do you think coral or algae is the most important part of the
reef? (Answers may vary but should reflect the idea that some animals use
the coral to hide from predators.)

» Ensure students draw evidence from the text to support their responses
given the following sentence stems:

o Three types of sea animals that live in the Great Barrier Reef are . . .
o People should refrain from getting too close to sea animals due to . ..

o The most important part of the reefis ... because...

WRAP UP (5 MIN.)

* Direct students to search for and list on a piece of paper eight words with the
/ae/ sound spelled with ai or ai in the section of the Reader they just read.

Have students share the words and display them on the board or chart
paper: sustain, manta ray, maintain, display, refrain, afraid, array, and
entertaining.

Read each word aloud. Direct students to echo you.

Have students turn to a partner and take turns using each word in a
sentence. Circulate and monitor, offering support for any words students
may not understand the meaning of.

If time, pass out a sheet of paper and ask students to revise this sentence to
include additional aj or ai words: “Tisha pointed at the manta rays nearby.”
(Example: Tisha pointed to the display of manta rays entertaining the crowd
nearby.)

Check for Understanding

Observe students as they search for and write /ae/ words. Take note of and
confer with any students who need additional instruction.

End Lesson

Lesson 5 Review: Vowel Teams ai and ay

EMERGENT
BILINGUAL
STUDENTS

Speaking and Listening

Offering and Supporting
Opinions

Beginning

Students should answer
comprehension questions
using some textual
evidence and mainly
relevant background
knowledge. Instruct
students to use formal
language when answering.
Provide examples and
sentence frames such as:
One type of sea animal
that lives within the Great
Barrier Reefis ____

| think is the most

important part of the reef.

Intermediate

Students should use
increasingly detailed
textual evidence to answer
comprehension questions.
Instruct students to use
formal language when
answering. Provide
examples and sentence
frames such as: Visitors
need to refrain from
getting too close to sea
animals because

[ think ____is the most

important part of the reef
because

Advanced/

Advanced High

Students should use
detailed textual evidence,
and be instructed to use
formal language when
answering comprehension
questions.

ELPS 1.G; ELPS 3.G;
ELPS 4.1; ELPS 4.J; ELPS 4.K
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INTRODUCE

Vowel Team: /00/
and /00/ » 00

PRIMARY FOCUS OF LESSON

Foundational Skills
Students will follow, restate, and give oral instructions that involve reading and
spelling multisyllabic words with vowel teams. TEKS 3.1.B

Students will read and spell multisyllabic words with vowel teams.
TEKS 3.2.A.ii; TEKS 3.2.B.i; TEKS 3.2.D

Reading
Students will read Chapter 3 of The Other Side of the World and listen actively to
answer and discuss questions about the text. TEKS 3.1.A

Students will read multisyllabic words with vowel teams. TEKS 3.2.A.ii

Students will read and pronounce the Tricky Word algae and high-frequency word

took. TEKS 3.2.A.vii

Students will use print or digital resources to determine meaning, syllabication,
and pronunciation. TEKS 3.3.A

Students will use context to determine the meaning of unfamiliar words or
multiple-meaning words. TEKS 3.3.B

FORMATIVE ASSESSMENT

Activity Page 6.1 Word Sort: oo Spelling Pattern

TEKS 3.2.A.ii; TEKS 3.2.B.i; TEKS 3.2.D

TEKS 3.1.B Follow, restate, and give oral instructions that involve a series of related sequences of action; TEKS 3.2.A.ii
Demonstrate and apply phonetic knowledge by: (ii) decoding multisyllabic words with closed syllables; open syllables; VCe
syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; (vii) Identifying
and reading high-frequency words from a research-based list; TEKS 3.2.B.i Demonstrate and apply spelling knowledge
by spelling multisyllabic words with closed syllables; open syllables; VCe syllables; vowel teams, including digraphs and

diphthongs; r-controlled syllables; and final stable syllables; TEKS 3.2.D Write complete words, thoughts, and answers legibly
in cursive leaving appropriate spaces between words; TEKS 3.1.A Listen actively, ask relevant questions to clarify information,
and make pertinent comments; TEKS 3.2.A.vii Demonstrate and apply phonetic knowledge by identifying and reading high-

frequency words from a research-based list; TEKS 3.3.A Use print or digital resources to determine meaning, syllabication,

and pronunciation; TEKS 3.3.B Use context within and beyond a sentence to determine the meaning of unfamiliar words and

multiple-meaning words.

Lesson 6 Introduce: Vowel Team: /00/ and /00/ » 0o
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Grouping Time Materials
Foundational Skills
Introduce Vowel Team oo Whole Group 7 min. A Individual Code Chart
Practice with Word Sort: Vowel Team Whole Group 8 min. 1 Activity Page 6.1
00 1 Grade 3 Foundational Skills Record
Reading
Read The Other Side of the World Whole Group 10 min. A The Other Side of the World
(pp. 21-26)

(1 dictionaries

Wrap Up Independent 5 min. [ The Other Side of the World

(pp. 21-26)

A whiteboard or chart paper

A dry erase markers

1 paper

Foundational Skills 8



ADVANCE PREPARATION

Reading

» Preview the section of the Reader that will be read during this lesson.
Consider using sticky notes to mark this section to easily find vocabulary
terms: algae, oxygen, and snorkeling. Display vocabulary on the board for
students to decode.

» Prepare dictionaries for students to use when reviewing the vocabulary
terms in this lesson.

Univeral Access

 Create a list of words with the /o00/ spelling pattern for Emergent Bilingual
Students. Word list may include: look, loop, hoop, shook, zookeeper, zoo,
cooking, and school

Start Lesson

Foundational Skills (s

Primary Focus Students will follow, restate, and give oral instructions that involve
reading and spelling multisyllabic words with vowel teams. TEKS 3.1.B

Students will read and spell multisyllabic words with vowel teams.

TEKS 3.2.A.ii; TEKS 3.2.B.i; TEKS 3.2.D

INTRODUCE VOWEL TEAM /00/ (7 MIN.)

» Prompt students to recall and discuss the spelling rules learned in the
previous lesson. Tell students that you will continue practicing with Vowel
teams today.

« Tell students that today’s lesson will focus on the oo vowel team.

» Explain to students that the oo vowel team usually represents two sounds:
/00/ (long) and /00/ (short).

» Direct students to find the 700/ sound on their Individual Code Chart.

« Tell students to point to the word soon on their Individual Code Chart and say

the word aloud.

TEKS 3.1.B Follow, restate, and give oral instructions that involve a series of related sequences of action; TEKS 3.2.A.ii
Demonstrate and apply phonetic knowledge by decoding multisyllabic words with closed syllables; open syllables; VCe
syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS 3.2.B.i

Demonstrate and apply spelling knowledge by spelling multisyllabic words with closed syllables; open syllables; VCe syllables;
vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS 3.2.D Write complete

words, thoughts, and answers legibly in cursive leaving appropriate spaces between words.

Lesson 6 Introduce: Vowel Team: /00/ and /00/ » 0o
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EMERGENT
BILINGUAL
STUDENTS

Foundational
Literacy Skills

Foundational Skills

Beginning

Work collaboratively with
students to come up
with words with the /oo/
spelling pattern.

Intermediate

Encourage students to
work with a partner to
come up with and write
down their own set of
words that follow the /o00/
spelling pattern.

Advanced/

Advanced High
Challenge students to
come up with words that
follow the /00/ spelling
pattern and use them in
a sentence. Then have
students read their
sentences aloud to a
partner.

ELPS 1.E; ELPS 4.J;
ELPS 5.G

Activity Page 6.1
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« Ask: Does the oo vowel team in soon represent a long or short vowel sound?
(The oo vowel team in soon is a long vowel sound.)

» Direct students to find the /00/ sound on their Individual Code Chart.

« Tell students to point to the word look on their Individual Code Chart and say
the word aloud.

« Ask: Does the oo vowel team in look represent a long or short vowel sound?
(The oo vowel team in look is a short vowel sound.)

» Explain to students that the oo spelling pattern is usually in the middle or the
end of the base word.

» Write the word wooden on the board.
 Divide wooden into syllables, wood/en, and then decode each syllable.

« Tell students to determine whether oo represents the long sound /00/, as in
soon, or the short sound /00/, as in look. They can try both sounds and think
about which one sounds right and makes sense in the context.

« Write the sentence: The wooden bench was painted with beautiful flowers.

« Say the word wooden using the /00/ sound, then read the sentence aloud
using this sound.

» Say the word wooden using the /00/ sound, then read the sentence aloud
using this sound.

« Tell students that based on the context and trying each sound, the /00/
sound makes sense and sounds right in this sentence.

« Write the word goodness on the board, and read it aloud. Guide students in
repeating the word and clapping the syllables.

« Tell students to clasp their hands together if they hear a short vowel sound in
the word goodness or spread their hands far apart if they hear a long vowel
sound.

« Write these words on the board in cursive: scooping, hoodwinked, foolishness,
and withstood. Have students come up to decode and determine the /oo/
sound in each of the words.

PRACTICE WITH WORD SORT: VOWEL TEAM /00/ (8 MIN.)

+ Ask students to turn to Activity Page 6.1 and follow directions.

» Explain that they will listen as you say each word, then they will repeat the
word and write it in the correct column: /00/ as in soon or /00/ as in look.

Foundational Skills 8



» Say the following words for students to sort: kangaroo, schoolroom,
cookbook, undertook, and zookeeper.

« Tell students the meaning of each word. Challenge

* Have students listen to the following sentence and write it in cursive on the N

lines provided. His favorite football team is playing this Saturday. Provide a word sort with three
immediate and corrective feedback such as, “Ensure that your letters are or four multisyllabic
properly spaced and don't run into each other.” words for each sound

represented by the oo

spelling pattern. Tell

students to exchange their
Activity Page 6.1: Word Sort: oo Spelling Pattern word sort with a partner.

Observe students as they read aloud, then collect Activity Page 6.1 to assess their
ability to read and spell words with the oo vowel team. Use the Grade 3 Foundational
Skills Record to track students’ proficiency in the standards assigned to this
assessment.

Lesson 6: Introduce Vowel Team: /o00/ and /00/ > oo

Reading 15m

Primary Focus: Students will read Chapter 3 of The Other Side of the World and
listen actively to answer and discuss questions about the text. TEKS 3.1.A

Students will read multisyllabic words with vowel teams. TEKS 3.2.A.ii

Students will read and pronounce the Tricky Word algae and high-frequency word
took. TEKS 3.2.A.vii

Students will use print or digital resources to determine meaning, syllabication,
and pronunciation. TEKS 3.3.A

Students will use context to determine the meaning of unfamiliar words or
multiple-meaning words. TEKS 3.3.B

READ THE OTHER SIDE OF THE WORLD (10 MIN.)

» Explain that today students continue reading Chapter 3, The Other Side of
the World. Have students turn and talk about what they have read in previous
chapters using the sentence stem “In chapter , I noticed ... " Have

TEKS 3.1.A Listen actively, ask relevant questions to clarify information, and make pertinent comments; TEKS 3.2.A.ii
Demonstrate and apply phonetic knowledge by decoding multisyllabic words with closed syllables; open syllables; VCe
syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS 3.2.A.vii
Demonstrate and apply phonetic knowledge by identifying and reading high-frequency words from a research-based list;
TEKS 3.3.A Use print or digital resources to determine meaning, syllabication, and pronunciation; TEKS 3.3.B Use context
within and beyond a sentence to determine the meaning of unfamiliar words and multiple-meaning words.

Lesson 6 Introduce: Vowel Team: /00/ and /00/ » 0o
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Reader

fr— |

Pages 21-26

them explain one fact they have learned from this story, The Other Side of the
World.

* Invite students to share what they already know about the meanings of these
words.

» Preview the following vocabulary words that students will encounter in this
section of the Reader. Have students work with a partner to decode the
words in isolation first and go over the correct pronunciation of each word.

algae, n., tiny plants that live in the water and make food from sunlight
through the process of photosynthesis
Example: The children were careful when they entered the lake because
they didn't want to slip on the algae growing at the water’s edge.

oxygen, n., one of the main elements that makes up air, and all animals and
plants need it to live
Example: The man took a deep breath of oxygen before he swam a lap under
water.

snorkeling, n., swimming underwater using a tube to breathe air
Example: When the girls were snorkeling, they were able to swim
underwater with the fish and take pictures.

« Conduct a brief discussion about the remaining words in the chart. For
example, show the words and ask students what prior knowledge they may
have about these words and where they might have seen them. Additionally,
have students decode any unfamiliar words and discuss the correct
pronunciation of each.

« Model how to use the Glossary in the Reader to discover the pronunciation
and definition of words in bold. Review the definition together and ask
students to share their understanding of the word. Call on a few students to
share their thoughts.

» Ask students to work with partners to find the word oxygen in the dictionary.
Provide feedback in using the alphabet and guide words, as needed.

« Tell students it is important to understand how the dictionary is formatted,
so they can use it quickly to help them identify the correct meaning when
looking up a word.

Foundational Skills 8



Vocabulary Chart for “Exploring the Great Barrier Reef”

Vocabulary Tier 3 Tier 2 Tier 1
Type Unit-Specific Words General Academic Words Everyday Speech Words
Core algae
Vocabulary oxygen
snorkeling

Multiple-Meaning
Core Vocabulary
Words

Sayings
and Phrases

» Display the Tricky Word, read the word, and use it aloud in a sentence:

o Tricky Word: algae (explain that the letter ‘g’ is pronounced /j/. The letters
ae are pronounced /ee/.)

« Display this lesson’s high-frequency word: took. Have students discuss with a
partner anything they notice about the word and the meaning of the word. In
this lesson we have been talking about vowel teams. In the word took, there
is a vowel team. Under line the vowel team (00). Discuss if it is a long or short
vowel team oo with a partner. (short)

+ Blend sounds aloud as you run your fingers under the word: /t/ /00/ /k/.

» Guide the class in reading the section of The Other Side of the World, pages
21-26. Model fluent reading by focusing on natural pacing for the first two
sentences on page 21, then have students practice this fluency skill while
reading independently.

* As you listen to students read, make notes regarding their individual
reading ability in the Anecdotal Reading Record and provide immediate and
corrective feedback. “The speed that you are reading at is great! | like how
you are slowing down for important details and speeding up for less crucial
information.”

« Choose strategic prompts to check for comprehension as well as to check
for their ability to use context to determine the meaning of unfamiliar or
multiple-meaning words. Have students listen actively and ask relevant
questions to clarify any information from the Reader or strategic prompts.
Example prompts include:

1. Literal. What type of birds nest in mangrove trees? (Birds like the little
bronze cuckoo dwell in these trees.)

Lesson 6 Introduce: Vowel Team: /00/ and /00/ » 0o



EMERGENT
BILINGUAL
STUDENTS

Speaking and Listening

Offering and
Supporting Opinions

Beginning

Provide visuals of the
bronze cuckoo and other
sea animals mentioned

in the Reader such as
coral and clownfish.
Students should answer
comprehension questions
using some textual
evidence and mainly
relevant background
knowledge. Instruct
students to use formal
language when answering.
Provide sentence stems
such as: nestin
mangrove trees.

Intermediate

Students should use
increasingly detailed
textual evidence to answer
comprehension questions.
Instruct students to use
formal language when
answering. Provide sentence
stems such as: Algae is
important in the Great
Barrier Reefbecause .

Advanced/

Advanced High

Students should use
detailed textual evidence,
and be instructed to use
formal language when
answering comprehension
questions.

ELPS 1.G; ELPS 3.G;
ELPS 4.1; ELPS 4.J; ELPS 4.K

Challenge

Ask students to write a silly
story using the oo spelling
pattern words from the
Reader, then swap and
read a partner’s story.
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2. Inferential. What is the mostly likely reason that algae is important in the
Great Barrier Reef? (Many sea animals obtain their food and oxygen by
consuming algae.)

3. Evaluative. What key details support the idea that being a tour guide is
an important job? (Answers may vary but should reflect the idea that tour
guides help people learn about new places.)

» Ensure students draw evidence from the text to support their responses
given the following sentence stems:
o The type of birds that nest in mangrove tress are . . .
o Algae is important to the Great Barrier Reef because . ..

o Atour guide is an important job because . ..

WRAP UP (5 MIN.)

« Direct students to search for and list on a piece of paper with the vowel team
oo in the section of the text they just read.

« Have students share the words and display them on the board or chart
paper: looked, food, root, cuckoo, took, doodled, cool, scooped, hoodie,
moonlit, zooming, swooping, and smoothly.

» Read each word aloud, clapping the syllables. Direct students to echo you.

» Have students turn to a partner and take turns using each word in a
sentence. Circulate and monitor, offering support for any words students
may not understand the meaning of.

« If time, pass out a sheet of paper to each student. Ask students to revise
the following sentence from the story to include commas in a series: “Mom
would love the nature trails and seeing the island on a moonlit evening, Dad
said.” (Example: “Mom would love the nature trails, seeing the island on a
moonlit evening, and taking pictures of us on the beach,” Dad said.)

dh

Check for Understanding

As students work, monitor and note which students identify the pattern correctly. If
a student highlights a word that does not contain oo, ask them for clarification. As
you circulate, ask students to reread one of their highlighted words aloud to you.

End Lesson

Foundational Skills 8



REVIEW

Vowel Team: /o0o/
and /00/ » 00

PRIMARY FOCUS OF LESSON

Foundational Skills
Students will read and spell multisyllabic words with vowel teams.
TEKS 3.2.A.ii; TEKS 3.2.B.i; TEKS 3.2.D

Reading
Students will speak coherently about The Other Side of the World with
appropriate eye contact, speaking rate, volume, and enunciation. TEKS 3.1.C

Students will read multisyllabic words with vowel teams and closed syllables.
TEKS 3.2.A.ii

Students will read aloud with appropriate accuracy, rate, and expression.
TEKS 3.4

Students will use context to determine the meaning of unfamiliar words or
multiple-meaning words. TEKS 3.3.B

FORMATIVE ASSESSMENT

Activity Page 7.1 Reader Response
TEKS 3.2.B.i; TEKS 3.2.D

TEKS 3.2.A.ii Demonstrate and apply phonetic knowledge by: decoding multisyllabic words with closed syllables; open
syllables; VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables;
TEKS 3.2.B.i Demonstrate and apply spelling knowledge by spelling multisyllabic words with closed syllables; open syllables;
VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS 3.2.D
Write complete words, thoughts, and answers legibly in cursive leaving appropriate spaces between words; TEKS 3.1.C Speak
coherently about the topic under discussion, employing eye contact, speaking rate, volume, enunciation, and the conventions
of language to communicate ideas effectively; TEKS 3.4 Use appropriate fluency (rate, accuracy, and prosody) when reading
grade-level text; TEKS 3.3.B Use context within and beyond a sentence to determine the meaning of unfamiliar words and
multiple-meaning words.

Lesson 7 Review Vowel Team: /00/ and /00/ ) 00

LESSON
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Grouping Time Materials

Foundational Skills
Review Vowel Team oo Whole Group 8 min. A Individual Code Chart

1 sticky notes
Reading
Choral Read The Other Side of the Whole Group 15 min. A The Other Side of the World
World (pp. 21-26)

A dictionary

1 sticky notes
Wrap Up Independent 7 min. A Activity Page 7.1

Foundational Skills 8



ADVANCE PREPARATION

Foundational Skills

* Draw a two-column chart on the board with the labels: short /00/ sound and
long /00/ sound for use during the review activity.

» Gather enough sticky notes for each student.

Reading

» Preview the section of the Reader that will be read during this lesson.
Consider using sticky notes to mark sections to pay close attention to during
students’ fluency practice. These could be sections with tricky words or
unfamiliar words.

» Have dictionaries available for students to look up unfamiliar words.

» Gather enough sticky notes for each student to use while reading to mark
any unfamiliar words in the Reader.

Universal Access

» Provide students with an opportunity to dictate their sentences.

» Prepare a word bank of words with the /00/ vowel team such as kangaroo,
cook, textbook, bedroom, zoo, and overlook. In pairs, have students sort the
words by sound.

* Prepare a picture of an island.
» Consider making a chart to list each island and the activities described on each.

Start Lesson

Foundational Skills (s

Primary Focus Students will read and spell multisyllabic words with vowel teams.
TEKS 3.2A.ii; TEKS 3.2.B.i; TEKS 3.2.D

REVIEW VOWEL TEAM /00/ (8 MIN.)

» Give each student a sticky note. Give students one minute to write a word
that has an oo vowel team spelling pattern.

TEKS 3.2.A.ii Demonstrate and apply phonetic knowledge by: decoding multisyllabic words with closed syllables; open syl-
lables; VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS
3.2.B.i Demonstrate and apply spelling knowledge by spelling multisyllabic words with closed syllables; open syllables; VCe
syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS 3.2.D Write
complete words, thoughts, and answers legibly in cursive leaving appropriate spaces between words.

Lesson 7 Review: Vowel Team: /00/ and /00/ > 0o
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EMERGENT
BILINGUAL
STUDENTS

Foundational Skills

Foundational Skills

Beginning

Provide a word bank of
words with the /00/ vowel
team such as kangaroo,
cook, textbook, bedroom,
200, and overlook. In pairs,
have students sort the
words by sound.

Intermediate

Provide a word bank of
words with the /00/ vowel
team such as kangaroo,
cook, textbook, bedroom,
zo0, and overlook. In pairs
have students discuss
and identify the sounds

of each word. Provide
sentence frames such as:
_____ has the long /00/
sound. Cook hasthe
/00/ sound.

Advanced/

Advanced High
Challenge students to
come up with words that
follow the /00/ spelling
pattern and use them in

a sentence. Then have
students read their
sentence aloud to a partner
and discuss whether their
words have the short or
long /00/ sound.

ELPS 2.A; ELPS 1.E;
ELPS 4.1
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Ask the student to whisper the word to themselves and decide if the word
has a short /00/ sound, as in look or a long /00/ sound, as in mood.

Ask students to silently walk to the board and place their sticky note on the
side of the chart it belongs to, short /00/ sound or long /00/ sound.

Tell students that today's lesson focuses on reviewing the oo vowel team.

Direct students to find the /00/ and /00/ sounds on their Individual Code Chart.

Ask: Which sounds does the oo spelling pattern represent? Remind students
that there are two.

 Student: Short /00/, as in look, and long /00/, as in mood

« Ask: What strategy can you use to read the correct sound in a word? (Try
the long /00/ sound and short /o0o/ sound to see which one sounds right and
makes sense in the context.)

« Say and write the word cartoonish on the board or chart paper. Guide
students in syllabicating, decoding, and repeating the word.
o Note: Model shifting and identifying the correct sound of spelling oo in

the words.

» Have students decode the following words: misunderstood, troubleshoot, and
falsehood.

« Ask students to think about where they placed their sticky note at the
beginning of the lesson. If any student needs to move their sticky note, they
can walk to the board to move it to the correct place.

Lesson 7: Review Vowel Team 700/ and 700/ > oo

Reading 22

Primary Focus: Students will speak coherently about The Other Side of the World
with appropriate eye contact, speaking rate, volume, and enunciation. TEKS 3.1.C

Students will read multisyllabic words with vowel teams and closed
syllables. TEKS 3.2.A.ii

Students will read aloud with appropriate accuracy, rate, and expression. TEKS 3.4

Students will use context to determine the meaning of unfamiliar words or
multiple-meaning words. TEKS 3.3.B

TEKS 3.1.C Speak coherently about the topic under discussion, employing eye contact, speaking rate, volume, enunciation,
and the conventions of language to communicate ideas effectively; TEKS 3.2.A.ii Demonstrate and apply phonetic knowledge
by decoding multisyllabic words with closed syllables; open syllables; VCe syllables; vowel teams, including digraphs and
diphthongs; r-controlled syllables; and final stable syllables; TEKS 3.4 Use appropriate fluency (rate, accuracy, and prosody)
when reading grade-level text; TEKS 3.3.B Use context within and beyond a sentence to determine the meaning of unfamiliar
words and multiple-meaning words.

Foundational Skills 8



CHORAL READ THE OTHER SIDE OF THE WORLD (15 MIN.) Reader

» Explain that today students will reread the previous section of Chapter 3, The —

Other Side of the World, pages 21-26.

Note: Each time students encounter a new section of text in the Reader, the

lesson includes new vocabulary words and/or phrases to accompany the

section of text. There are lessons in which students reread sections of the RS 2 R

Reader, for the purpose of building fluency. These lessons do not introduce

new vocabulary or have a vocabulary chart.

Tell students that today's reading fluency focus is on accuracy (reading

words correctly). ﬁi{fﬁgﬁﬁf
STUDENTS

Direct students to page 21 in the Reader. As students locate the page in the

Reader, pass out a few sticky notes to each student. Foundational Skills

Instruct students to listen to you model the first two sentences practicing
accuracy. If you make any mistakes, correct it and read the word in the
sentence again correctly.

Then instruct students to read aloud. Remind them that today we are
practicing accuracy so if there is a word that they have messed up, go back
and read it correctly. If there are any unfamiliar words, have students mark
the word in the passage with a sticky note.

Ask: Were there any words in the reading that were unfamiliar? Did you mark
any words in the passage with a sticky note? (Go over unfamiliar words, use
the Glossary or a dictionary to help define unfamiliar words as a class.)

After going over any unfamiliar words, have students reread the passage.
They should be able to read it more accurately the second time through
because the words should all be familiar.

As you listen to students read, make notes regarding accuracy in the
Anecdotal Reading Record and provide immediate and corrective feedback,
such as, “If you come across a word that is tricky to read accurately sound it
out or use context clues to help figure out the word.”

When discussing the Reader or strategic prompts, remind students to speak
at an appropriate rate and volume while maintaining eye contact. Choose
strategic prompts to check for comprehension and students’ ability to use
context to determine the meaning of unfamiliar or multiple-meaning words.
Example prompts include:

Lesson 7 Review: Vowel Team: /00/ and /00/ > 0o

Reading/Viewing Closely

Beginning

Define the word island.
Show pictures for visual
context. Ask students to
share any background
or relevant information
they know about islands.

Intermediate

Consider making a chart
to list each island and
the activities described
on each. Have students
complete the chart with
a partner as they read,
sorting the activities
under the correct
heading.

Advanced/
Advanced High
Have students discuss
with a partner which
island they would most
like to visit and explain
why using evidence
from the text. Provide
sentence frames such
as: | would like to visit
because

ELPS 4.G
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1. Literal. What was Tisha hoping to see while on the island? (Tisha hoped to
see whales migrating.)

2. Inferential. Based on the details in this section, what can the reader infer
about Tisha and her Dad? (They both enjoyed the boat tour so much, they
decided to snorkel; They talked about all of the plants and sea life, so this
shows they are very interested in the ocean; Tisha doodled some things that
she saw, so this shows that she enjoyed everything she saw, etc.)

Challenge 3. Evaluative. What idea do the details about coral reefs support? (Coral
reefs provide an ecosystem for sea life because smaller fish hide there;
Ask students to work algae in the reef provides food; mangroves improve water quality.)
with a partner to write a
story about scuba diving » Ensure students speak coherently and draw evidence from the text to
and island hopping. Tell support their responses given the following sentence stems:

them to include words

with the 00 spelling > Tisha was hoping to see . ..

pattern from the text o | can infer that Tisha and her Dad . ..
or other words with the . ]
pattern. o The details about coral reefs support the idea that . ..
e

Check for Understanding

As students choral read, note students who need support with reading accurately.
Consider giving these students additional support to better assess and address flu-
ency gaps. If students need more fluency practice, make use of the resources in the
Fluency Supplement.

WRAP UP (7 MIN.)

Activity Page 7.1 « Ask students to turn to Activity Page 7.1 and read the following directions.

+ Say: In this lesson we have discussed the vowel team words with oo. Circle
the vowel team in each of the words in the Word Bank. Then create two
sentences, each with one of the words from the Word Bank. The sentences
should relate to The Other Side of the World. Write each sentence neatly in
cursive, leaving spaces between words. Offer feedback such as:

o “Focus on maintaining consistent slant and angle throughout your
writing.”

o “Focus on connecting your letters smoothly. Work on making the transition
from ‘o’ to ‘0" more fluid.”

Foundational Skills 8
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@ Activity Page 7.1: Reader Response

Collect Activity Page 7.1 to assess students’ ability to correctly spell words using the

oo spelling pattern. Use the Grade 3 Foundational Skills Record to track students’
proficiency in the standards assigned to this assessment.

End Lesson

Lesson 7 Review: Vowel Team: /00/ and /00/ > 0o
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INTRODUCE

Vowel Teams: /oo/
> ew, ue, ui

PRIMARY FOCUS OF LESSON

Foundational Skills
Students will read and spell multisyllabic words with vowel teams ew, ue, and ui.

TEKS 3.2.A.ii; TEKS 3.2.B.i; TEKS 3.2.D

Reading
Students will read Chapter 4 of The Other Side of the World and listen actively to
answer and discuss questions about the text. TEKS 3.1.A

Students will read multisyllabic words with vowel teams. TEKS 3.2.A.ii

Students will read and pronounce the Tricky Word culture and high-frequency word
kind. TEKS 3.2.A.vii

Students will use context to determine the meaning of unfamiliar words or
multiple-meaning words. TEKS 3.3.B

FORMATIVE ASSESSMENT

Activity Page 8.1 Practice with Dictation: ew, ue, ui
TEKS 3.2.B.i; TEKS 3.2.D

TEKS 3.2.A.ii Demonstrate and apply phonetic knowledge by decoding multisyllabic words with closed syllables; open
syllables; VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables;
TEKS 3.2.B.i Demonstrate and apply spelling knowledge by spelling multisyllabic words with closed syllables; open syllables;
VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS 3.2.D
Write complete words, thoughts, and answers legibly in cursive leaving appropriate spaces between words; TEKS 3.1.A Listen
actively, ask relevant questions to clarify information, and make pertinent comments; TEKS 3.2.A.vii Demonstrate and apply
phonetic knowledge by identifying and reading high-frequency words from a research-based list; TEKS 3.3.B Use context
within and beyond a sentence to determine the meaning of unfamiliar words and multiple-meaning words.

Lesson 8 Introduce Vowel Teams: /00/ » ew, ue, ui

LESSON
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Grouping Time Materials

Foundational Skills
Review Vowel Teams ew, ue, ui Whole Group 10 min. A Individual Code Chart
Practice with Dictation: ew, ue, ui Whole Group 5 min. A Activity Page 8.1

1 Grade 3 Foundational Skills Record
Reading
Read The Other Side of the World Whole Group 10 min. A The Other Side of the World

(pp. 27-32)

A Anecdotal Reading Record

Wrap Up Whole Group 5 min. [ The Other Side of the World

(pp. 27-32)

Foundational Skills 8



ADVANCE PREPARATION

Foundational Skills

» Write the following words in cursive on the board or chart paper to use
during the vowel team review activity: residue, juicy, chewing, clueless, and
unsuitable. Cover the words up until they are needed.

» Predetermine small groups, as needed, for Activity Page 8.1.

Reading

* Preview the section of the Reader that will be read during this lesson.
Consider using sticky notes to mark this section to easily find vocabulary
term: fluent. Display vocabulary on the board for students to decode.

Universal Access

» Use the Individual Code Chart found in each student’s activity book and in
the Teacher Resource section of this teacher guide during the vowel team
review activity to review the spelling pattern for the vowel team /o0/.

Start Lesson

Lesson 8: Introduce Vov.vel Teams: /00/ > ew, ue., ui
Foundational Skills

Primary Focus Students will read and spell multisyllabic words with vowel teams
ew, ue, and ui. TEKS 3.2.A.ii; TEKS 3.2.B.i; TEKS 3.2.D

REVIEW VOWEL TEAMS EW, UE, UI (10 MIN.)

« Tell students in the last lesson, we learned about words that have the oo
spelling. Turn to a partner, and discuss which sounds the oo spelling pattern
represent. (short /00/, as in look, and long /00/, as in mood)

« Tell students that today they will learn three vowel teams for the /00/ sound:
ew, ue, and ui.

 Direct students’ attention to /00/ on the Individual Code Chart.
+ Ask students to point to the word new and say it aloud.

+ Ask: What vowel sound do you hear in new? (I heard the /oo/ vowel sound.)

TEKS 3.2.A.ii Demonstrate and apply phonetic knowledge by decoding multisyllabic words with closed syllables; open syl-
lables; VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS
3.2.B.i Demonstrate and apply spelling knowledge by spelling multisyllabic words with closed syllables; open syllables; VCe
syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS 3.2.D Write
complete words, thoughts, and answers legibly in cursive leaving appropriate spaces between words.

Lesson 8 Introduce: Vowel Teams: /00/ > ew, ue, ui



EMERGENT
BILINGUAL
STUDENTS

Foundational Skills

Foundational Literacy Skills

Beginning

Divide students into
small groups for teacher-
directed instruction to
review the vowel teams:
ew, ue, ui and complete
Activity Page 8.1.

Intermediate

Allow students to work in
strategic partner groups
while completing the
activity page.

Advanced/

Advanced High
Observe how students
are able to answer the
questions on the activity
page independently.

ELPS 1.C

Activity Page 8.1
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« Ask: What vowel team do you see for /00/ in new? (I heard the /ew/ vowel
sound.)

* Repeat with blue and fruit.

» Write the word withdrew on the board, and read it aloud. Ask: What is the
spelling pattern for /00/ in withdrew? (The spelling pattern for withdrew is
/ew/.)

« Underline ew. Guide students in reading the word and clapping the syllables.

« Display these words all at one time in cursive on the board: residue, juicy,
chewing, clueless, and unsuitable. Have students come up and decode by
isolating the vowel sound first.

« After reviewing all of the words, ask students to notice how the ui spelling is
found in the middle of a syllable and ew and ue are usually found at the end of
a syllable for this sound.

PRACTICE WITH DICTATION: EW, UE, UI (5 MIN.)

 Ask students to turn to Activity Page 8.1.

« Explain that they will listen as you say a word, then write the word as you
repeat it.

« Say the following words: suitcase, fruitful, outgrew, renewing, Tuesday,and
barbeque.

« Direct students to complete responses in cursive. Provide immediate and
corrective feedback such as, “Check that your loops and tails are formed
smoothly and connect to the next letter.”

« Tell students to use a slash mark to divide each word into syllables and
underline the vowel team in each word.

« Then, direct students to use one of the words from above create a question
for a peer to answer about The Other Side of the World.

@ Activity Page 8.1: Practice with Dictation: ew;, ue, ui

Collect Activity Page 8.1 to assess students’ ability to correctly spell words using the
ew, ue, or ui spelling pattern. Use the Grade 3 Foundational Skills Record to track
students’ proficiency in the standards assigned to this assessment.

Foundational Skills 8



Lesson 8: Introduce Vowel Teams: 700/ > ew, ue, ui

Reading 15

Primary Focus: Students will read Chapter 4 of The Other Side of the World and
listen actively to answer and discuss questions about the text. TEKS 3.1.A

Students will read multisyllabic words with vowel teams and closed
syllables. TEKS 3.2.A.ii

Students will read and pronounce the Tricky Word culture and high-frequency word

kind. TEKS 3.2.A.vii

Students will use context to determine the meaning of unfamiliar words or
multiple-meaning words. TEKS 3.3.B

READ THE OTHER SIDE OF THE WORLD (10 MIN.)

« ell students today they will read the next section of The Other Side of the
World, pages 27-32.

* Preview the following vocabulary word that students will encounter in this
section of the Reader. Have students work with a partner to decode the
words in isolation first and go over the correct pronunciation of each word.

fluent, adj., able to do something easily
Example: The musician was fluent in playing all instruments.

» Conduct a brief discussion about the word in the chart. For example, show
the word and ask students what prior knowledge they may have about this
word and where they might have seen it.

* Model how to use the Glossary in the Reader to discover the pronunciation
and definition of words in bold. Review the definition together and ask
students to share their understanding of the word. Call on a few students to
share their thoughts.

» Say: Synonyms are words that mean the same thing. What is a synonym for
the word fluent?

TEKS 3.1.A Listen actively, ask relevant questions to clarify information, and make pertinent comments; TEKS 3.2.A.ii
Demonstrate and apply phonetic knowledge by decoding multisyllabic words with closed syllables; open syllables; VCe sylla-

bles; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS 3.2.A.vii Demon-
strate and apply phonetic knowledge by identifying and reading high-frequency words from a research-based list; TEKS 3.3.B

Use context within and beyond a sentence to determine the meaning of unfamiliar words and multiple-meaning words.

Lesson 8 Introduce: Vowel Teams: /00/ > ew, ue, ui

Reader

Pages 27-32

Challenge

Tell students to play
Race Against the Clock
with a word list they
create. Ask students to
work with a partner to
brainstorm and write

a list of words with the
ew, ui, or ue spelling
pattern. Student pairs
swap lists and play the
game.
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Vocabulary
Type

Core
Vocabulary

Multiple-Meaning
Core Vocabulary
Words

Sayings
and Phrases

Vocabulary Chart for “Australia’s First People”

Tier 3 Tier 2 Tier1
Unit-Specific Words General Academic Words Everyday Speech Words
fluent

1.

Display this lesson's high-frequency word: kind. Have students discuss with a
partner anything they notice about the word and the meaning of the word.

Blend sounds aloud as you run your fingers under the word: /k/ /ie/ /n/ /d/.
Clarify the meaning of kind as needed. Invite students to turn to a partner
and use kind in a sentence.

Explain that today students will read Chapter 4, The Other Side of the World.

Display the Tricky Word culture, read the word aloud, and use it in a sentence:

o Tricky Word: culture (Explain that the letters ture are pronounced /ch/
/er/.)

Invite students to share what they already know about the meanings of this
word.

Model fluent reading for the first two sentences of Chapter 4, focus on
reading at a natural pace, not too fast or too slow.

Then partner students up and have students read pages 27-32 with their
partner. During reading, pause to talk about any unfamiliar words.

As you listen to students read, make notes regarding pace of reading

and other reading abilities in the Anecdotal Reading Record and provide
immediate and corrective feedback. “Make sure to read slower at important
parts of the story. This will captivate the attention of those listening.”

Choose strategic prompts to check for comprehension as well as to check
for their ability to use context to determine the meaning of unfamiliar or
multiple-meaning words. Example prompts include:

Literal. What is a cultural center? What types of things can be found at a
cultural center? (a location that teaches about past traditions and art)

Foundational Skills 8



2. Inferential. What can the reader infer about the arts and traditions of the
First Nation of Australia? (Answers may vary.)

3. Evaluative. What can you conclude about The First People of Australia?
(They take care of the land and see themselves as nature’s friends, so
this shows their special bond with nature; They have lots of traditions
and customs that show their culture through music, storytelling, art, and
dancing, etc.)

» Ensure students draw evidence from the text to support their responses
given the following sentence stems:

o Acultural centeris...,andyoucando...there.
o The reader can infer that . ..

o | can conclude that the First People of Australia .. ”

WRAP UP (5 MIN.)

« Tell teachers to write the following sentence on the board: “They live on the
mainland and some islands close by.” Have students use the text to answer
the following questions:

* Who? (First People)
» Where? (Australia)
» What? (Traditions: Storytelling, Art, Dancing)

» Construct a sentence using the information you collected as a class about
‘Who' ‘Where’, and “What': The First People of Australia had remarkable
traditions such as storytelling, art and dancing.

« If there is time remaining, pass out a sheet of paper to each student and
have them revise this sentence from the story for better word choice: “Tisha
was super excited to learn about the art of Australia.” (Example: Tisha was
delighted to learn about the fascinating art of Australia.)

Check for Understanding

While reading the text, pay attention to students’ responses and identify those who
might need extra help. Confer with these students, asking them to read a part of the
text and then answer the question(s) again.

End Lesson

Lesson 8 Introduce: Vowel Teams: /00/ > ew, ue, ui

EMERGENT
BILINGUAL
STUDENTS

Reading

Reading/Viewing Closely

Beginning

Ask students to discuss
their own culture,
including traditions, art,
music, and food. Discuss
any similarities to the
First Nations culture.

Intermediate

Identify text evidence
that supports the idea
that the First Nations
people of Australia are
“nature’s friends”. Create
a list of ways that you
can be nature’s friend
where you live. Take turns
listening and sharing
ideas with a partner
using sentence frames
such as: | can be nature's

friendby .or
One way to be a friend
to nature is

Encourage students to
discuss any similarities
or differences between
their answers.

Advanced/

Advanced High

Have students work
independently to explain
how being “nature’s
friend” affects the
environment. Research
jobs that would allow
someone to impact the
environment in this way.

ELPS 1.E; ELPS 2.G;
ELPS 4.G
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Lesson 8: Introduce Vowel Teams: 700/ > ew, ue, ui

Additional Support

» Have students work to create a list of ten multisyllabic words with the /00/
vowel team. Invite students to write each syllable of a word on an index card,
and practice decoding and blending the sounds to say and spell the word.

Foundational Skills 8



REVIEW

Vowel Teams: /oo/
> ew, ue, ui

PRIMARY FOCUS OF LESSON

Foundational Skills

Students will read and spell multisyllabic words with vowel teams.
TEKS 3.2.A.ii; TEKS 3.2.B.i; TEKS 3.2.D

Reading
Students will read Chapter 5 of The Other Side of the World and listen actively to
answer and discuss questions about the text. TEKS 3.1.A

Students will read multisyllabic words with vowel teams. TEKS 3.2.A.ii

Students will read and pronounce the Tricky Words marsupial and sanctuary.
TEKS 3.2.A.vii

Students will use print or digital resources to determine meaning, syllabication,
and pronunciation. TEKS 3.3.A

Students will use context to determine the meaning of unfamiliar words or
multiple-meaning words. TEKS 3.3.B

FORMATIVE ASSESSMENT

Activity Page 9.1 Speak and Spell
TEKS 3.2.A.ii; TEKS 3.2.B.ii; TEKS 3.2.D

TEKS 3.2.A.ii Demonstrate and apply phonetic knowledge by decoding multisyllabic words with closed syllables; open
syllables; VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables;
TEKS 3.2.B.i Demonstrate and apply spelling knowledge by spelling multisyllabic words with closed syllables; open syllables;
VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS 3.2.D
Write complete words, thoughts, and answers legibly in cursive leaving appropriate spaces between words; TEKS 3.1.A Listen
actively, ask relevant questions to clarify information, and make pertinent comments; TEKS 3.2.A.vii Demonstrate and apply
phonetic knowledge by identifying and reading high-frequency words from a research-based list; TEKS 3.3.A Use print or dig-
ital resources to determine meaning, syllabication, and pronunciation; TEKS 3.3.B Use context within and beyond a sentence
to determine the meaning of unfamiliar words and multiple-meaning words.

Lesson9 Review Vowel Teams: /00/ ) ew, ue, Ui

LESSON
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Grouping Time Materials

Foundational Skills
Review Vowel Teams ew, ue, ui Whole Group 5 min.
Practice with Speak and Spell Whole Group 10 min. [ index cards

a Activity Page 9.1

1 Grade 3 Foundational Skills Record
Reading
Read The Other Side of the World Whole Group 10 min. A The Other Side of the World

(pp. 33-38)

1 Anecdotal Reading Record

Wrap Up Independent 5 min. 1 Activity Page 9.2

Foundational Skills 8



ADVANCE PREPARATION

Foundational Skills

« Write the words from Activity Page 9.1 on index cards: cashew, fruitfulness,
bruises, renewing, and jewelry.

* Prepare index cards to distribute to students to use during Speak and Spell
activity.

Reading

* Preview the section of the Reader that will be read during this lesson.
Consider using sticky notes to mark this section to easily find vocabulary
terms: mammal, platypus, and sanctuary. Display vocabulary on the board
for students to decode.

Universal Access

» Provide an opportunity for students to self-assess their understanding of the
day’s lesson. Give students three strips of paper in different colors. Assign
each one a value (understand, somewhat understand, don't understand). At
the end of the lesson, ask students to place one strip on their desk.

* Prepare a word bank with a list of words with the /ew/, /ue/, or /ui/ spelling
pattern.

Start Lesson

Lesson 9: Review Vowel Teams: /o00/ > ew, ue, ui

Foundational Skills

Primary Focus: Students will read and spell multisyllabic words with vowel teams.

TEKS 3.2A.ii; TEKS 3.2.B.i; TEKS 3.2.D

REVIEW VOWEL TEAMS ‘EW?, ‘UT’, ‘UE’ (5 MIN.)

» Write the following words from yesterday’s lesson on the board: suitcase,
fruitful, outgrew, renewing, Tuesday.

» Ask students to turn to a partner to read the words and recall what spelling
pattern was learned in the previous lesson. (ew, ue, or ui spelling patterns)

« Ask: What sound does ew, ue, or ui make? (It makes the /00/ sound.)

TEKS 3.2.A.ii Demonstrate and apply phonetic knowledge by decoding multisyllabic words with closed syllables; open syl-
lables; VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS
3.2.B.i Demonstrate and apply spelling knowledge by spelling multisyllabic words with closed syllables; open syllables; VCe
syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS 3.2.D Write
complete words, thoughts, and answers legibly in cursive leaving appropriate spaces between words.

Lesson9 Review: Vowel Teams: /00/ > ew, ue, ui

EMERGENT
BILINGUAL
STUDENTS

Foundational
Literacy Skills

Foundational Literacy

Beginning

Provide students with a
word bank with the

/ew/, /ue/, or /ui/ spelling
pattern. Have students
circle the spelling pattern
in each word and echo
read it after you.

Intermediate

Provide students with

a word bank with the
/ew/, /ue/, or /ui/
spelling pattern. Have
students use each word
in a sentence using the
sentence stem: The
word ___ has the
spelling pattern.

Advanced/

Advanced High
Challenge students to
write sentences using
words with the /ew/, /ue/,
or /ui/ spelling pattern.

ELPS 3.C; 3.A; 4.A;5.C
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Activity Page 9.1

Challenge

Ask students to create

a Tic-Tac-Toe board on

a sheet of paper. Tell
students to brainstorm
nine words with the ew, ue,
and ui spelling patterns.
Students write one of the
words they brainstormed
in each of the spaces on
the game board. Students
take turns playing Tic-
Tac-Toe. When placing a

X Or an o on a space, ask
students to say the word
and use it in a sentence.

78

Ask: What is a typical spelling rule that can be applied to the spelling patterns
ew, ue, or, ui? (Typically, the ew and ue spelling patterns appear at the end of a
syllable, while the ui spelling pattern appears in the middle of a syllable.)

Ask for student volunteers to recall the words with the /00/ sound from the
previous lesson. (barbeque, juicy, chewing, clueless, and suited)

PRACTICE WITH SPEAK AND SPELL (10 MIN.)

Have students open to Activity Page 9.1. Gather the prepared index cards.

Instruct students to listen carefully for the syllables and sounds as you say a
word.

Say the word on the first card: cashew.

Hold up the card to display the word.

Repeat the word cashew. Orally stretch the sounds or chunk the syllables.
Instruct students to say the word and clap the syllables as they say it.

Demonstrate on the board how to move the word parts to their appropriate
syllable boxes on the activity page.

Instruct students to do the same with each word they hear, writing its
syllables in the boxes on Activity Page 9.1. Direct students to then say the
word and clap the syllables themselves.

Repeat the process with each word: fruitfulness, bruises, renewing, and
jewelry.

Review the answers with the class. Have students circle the vowel teams ew,
ue, or ui in each word.

Then have students complete the last part of the activity independently.
Students will take these two fragment sentences and convert them into
complete sentences. Remind students that complete sentences need a noun
(who/what) and a verb (in this case the verb is provided), along with correct
capitalization and punctuation.

o pursue new activities (Answers may vary but could include the sentence,
“Tisha decided to pursue new activities when she visited the cultural
center.”)

o cruising up trees (Answers may vary but could include the sentence,
“Animals keep themselves safe by cruising up trees when danger is near.”)

Foundational Skills 8



@ Activity Page 9.1: Speak and Spell

Collect Activity Page 9.1 to assess students’ ability to spell words with the ew, ue, and
ui spelling patterns. Use the Grade 3 Foundational Skills Record to track students’
proficiency in the standards assigned to this assessment.

Lesson 9: Review Vowel Teams: 700/ > ew, ue, ui

Reading 15w

Primary Focus: Students will read Chapter 5 of The Other Side of the World and
listen actively to answer and discuss questions about the text. TEKS 3.1.A

Students will read multisyllabic words with vowel teams. TEKS 3.2.A.ii

Students will read and pronounce the Tricky Words sanctuary and marsupial.
TEKS 3.2.A.vii

Students will use print or digital resources to determine meaning, syllabication,
and pronunciation. TEKS 3.3.A

Students will use context to determine the meaning of unfamiliar words or
multiple-meaning words. TEKS 3.3.B

READ THE OTHER SIDE OF THE WORLD (10 MIN.)

» Explain that today students will read Chapter 5 of The Other Side of the
World. Before reading, have students turn and talk about what they
remember discussing from the Reader, Chapter 4, Australia’s First People.
Provide the sentence stem: | remember _____ from our discussion yesterday.

 Display the Tricky Words, read the words, and use them in a sentence:

o sanctuary (Explain that the letter t is pronounced /ch/. The letters ar are
pronounced /ae/ /r/.)

o marsupial (Explain that the letter ‘u’is pronounced /00/, and the letteriis
pronounced /ee/.)

» Guide the class in reading the next section of The Other Side of the World,
pages 33-38.

TEKS 3.1.A Listen actively, ask relevant questions to clarify information, and make pertinent comments; TEKS 3.2.A.ii
Demonstrate and apply phonetic knowledge by decoding multisyllabic words with closed syllables; open syllables; VCe
syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables; TEKS 3.2.A.vii
Demonstrate and apply phonetic knowledge by identifying and reading high-frequency words from a research-based list;
TEKS 3.3.A Use print or digital resources to determine meaning, syllabication, and pronunciation; TEKS 3.3.B Use context
within and beyond a sentence to determine the meaning of unfamiliar words and multiple-meaning words.

Lesson9 Review: Vowel Teams: /00/ > ew, ue, ui

Reader

Pages 33-38
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Vocabulary
Type

Core
Vocabulary

Multiple-Meaning
Core Vocabulary
Words

Sayings
and Phrases

» Preview the following vocabulary words that students will encounter in this
section of the Reader. Have students work with a partner to decode the
words in isolation first and go over the correct pronunciation of each word.

mammal, n., an animal that gives birth, has hair, feeds milk from its own
body to its young, and is warm blooded
Example: The mammal took care of its young by feeding them.

platypus, n., an Australian mammal that has fur and also has a wide bill, a
long flat tail, and webbed feet like a duck
Example: The platypus swam into the water.

sanctuary, n., a safe place
Example: The veterinary clinic was a sanctuary for the injured animals.

« Conduct a brief discussion about the different words in the chart. For
example, show the words and ask students what prior knowledge they may
have about these words and where they might have seen them.

« Model how to use the Glossary in the Reader to discover the pronunciation
and definition of words in bold. Review the definition together and ask
students to share their understanding of the word. Call on a few students to
share their thoughts.

+ Ask students to work with a partner to find the word mammal in the
dictionary. Provide feedback on using the alphabet and guide words, as
needed.

 Point out that each entry in the dictionary also provides the part of speech.
The part of speech is located beside the word. This helps the reader know if
the word is a noun, verb, adjective, or other part of speech.

+ Ask students to determine what part of speech the word mammal is. (Itis a
noun.)

« Ask students, “What is a noun?” (A noun is a person, place, or thing.)

Vocabulary Chart for “Australia’s Animals”

Tier 3 Tier 2 Tier1

Unit-Specific Words General Academic Words Everyday Speech Words
sanctuary mammal

platypus

Foundational Skills 8



* Model fluent reading for the first two sentences and focus on reading
accurately. When coming across a multisyllabic word that is unfamiliar,
pause, sound it out while pointing to it, then reread it.

* Have students read with reading partners aloud (use past observations and
assessments to determine partners). Students should focus on reading
accurately.

» As you listen to students read, make notes regarding accuracy and their
individual reading ability in the Anecdotal Reading Record and provide
immediate and corrective feedback such as, “The words information,

discovered, and mainland are all multisyllabic words. If you point to chunks of

the word and read each syllable separately then you can read it again faster
to get the word.”

» Choose strategic prompts to check for comprehension as well as to check
for their ability to use context to determine the meaning of unfamiliar or
multiple-meaning words. Example prompts include:

Literal. What animals did Dad and Tisha see at the Lone Pine Koala
Sanctuary? (They saw koala bears, kangaroos, and a platypus.)

Inferential. What can you infer about the meaning of the word pamphlet
in the text? What words in the text help you figure it out? (A pamphlet

is a booklet with information. Clues in the text: Dad grabbed a colorful
pamphlet about koalas as they strolled through the sanctuary to pursue
new activities, and started to read.)

Evaluative. What key characteristics do koalas have to help them survive
in nature? How are koalas similar to other animals we have discussed?
How are koalas different? (They have strong arms and sharp claws to
help them get food. They have good hearing to help them listen for danger.
They are similar to kangaroos because they are also marsupials. They are
different because they are mammals, while emus and ostriches are not.)

» Ensure students draw evidence from the text to support their responses
given the following sentence stems:

o

o

Lesson 9

Dad and Tish saw . ..
The word pamphlet means . ..
| know it means __ because _

Koalas have characteristics like

to help them survive.

They are similar to/different from other animals because ... "

Review: Vowel Teams: /00/ » ew, ue, ui

EMERGENT
BILINGUAL
STUDENTS

Speaking and Listening

Offering and Supporting
Opinions

Beginning
Students should answer
comprehension questions
using some textual
evidence and mainly
relevant background
knowledge. Instruct
students to use formal
language when answering.
Provide sentence stems
such as: Dad and Tisha saw
_____.orlcaninfer that
pamphlet means ___

Intermediate

Students should use
increasingly detailed
textual evidence to answer
comprehension questions.
Instruct students to use
formal language when
answering. Provide
sentence frames such as:
Koalas are similarto _____

because _____. Koalas
are different from ____
because
Advanced/

Advanced High

Students should use
detailed textual evidence,
and be instructed to use
formal language when
answering comprehension
questions. Encourage
students to listen to their
peers' responses and build
on their ideas.

ELPS 1.G; ELPS 2.G; ELPS 3.G;
ELPS 4.1; ELPS 4.J; ELPS 4.K
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Activity Page 9.2

Challenge

Tell students to search
in the section they just
read and list five words
that have one of the
vowel teams ew,ue, or
ui (pursue, cruising,
suitable, chewing,
renewed).

Have students discuss

the meaning of each of

these words. If they do

not know the meaning,

encourage students to

look up the words using
dictionary.

82

WRAP UP (5 MIN.)

« Have students open to Activity Page 9.2.

» Have students try the sentence expansion activity modeled in the previous
lesson. Provide this starter: “they continued”. Provide question words:

« Who: (Tisha and her Dad)
« Did What: (continued to read a pamphlet about koalas)
« Where: (Lone Pine Koala Sanctuary)

« Sentence: Tisha and her dad continued to read a pamphlet about koalas at
the Lone Pine Koala Sanctuary.

ch

Check for Understanding

Observe as students complete the Sentence Expansion Activity on Activity Page 9.2.

End Lesson

Lesson 9: Review Vowel Teams: /o0/ > ew, ue, ui

Additional Support

MORE HELP WITH EW, UE, Ul

* Provide students an opportunity to use letter tiles to spell words from the
lesson and activity page.

» Provide students with a list of words with the ew, ue, and ui vowel teams.
Have students divide the words into syllables and explain the sound each
vowel team makes. Then, have students write a paragraph using at least
five words with the vowel teams. Words could include but are not limited to:
question, questionable, suits, blew, guiding, nephew, interview, tissue, avenue,
and suitcases.

Foundational Skills 8



INTRODUCE

Abbreviations

PRIMARY FOCUS OF LESSON

Foundational Skills
Students will collaborate with others to define abbreviations and discover new
abbreviations. TEKS 3.1.D

Students will read abbreviations. TEKS 3.2.A.iii

Reading
Students will read Chapter 6 of The Other Side of the World and listen actively to
answer and discuss questions about the text. TEKS 3.1.A

Students will read and spell abbreviations. TEKS 3.2.A.iii; TEKS 3.2.B.iii

Students will use context to determine the meaning of unfamiliar words or
multiple-meaning words. TEKS 3.3.B

FORMATIVE ASSESSMENT

Activity Page 10.1 Reader Response
TEKS 3.2.A.iii; TEKS 3.2.B.iii; TEKS 3.2.D

TEKS 3.1.D Work collaboratively with other by following agreed-upon rules, norms, and protocols; TEKS 3.2.A.iii Demon-
strate and apply phonetic knowledge by decoding compound words, contractions, and abbreviations; TEKS 3.1.A Listen
actively, ask relevant questions to clarify information, and make pertinent comments; TEKS 3.2.B.iii Demonstrate and apply
spelling knowledge by spelling compound words, contractions, and abbreviations; TEKS 3.3.B Use context within and beyond
a sentence to determine the meaning of unfamiliar words and multiple-meaning words; TEKS 3.2.D Write complete words,
thoughts, and answers egibly in cursive leaving appropriate spaces between words.

Lesson 10 Inrtroduce Abbreviations

LESSON
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Introduce Abbreviations

Grouping

Whole Group

Time

Materials

A chart paper

1 index cards or stickyh notes

Read The Other Side of the World Whole Group 10 min. [ The Other Side of the World
(pp.39-42)
Wrap Up Independent 5 min. 1 Activity Page 10.1

Using Abbreviations

a Activity Page 10.2

84
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ADVANCE PREPARATION

Note to Teacher

* Read the abbreviations in this section of the Reader as letters to help
expose students to more abbreviation practice. Make an anchor chart of
abbreviations to help students understand. For your reference:

o USS: United States Ship; WWII: World War II; HMAS: His Majesty’s
Australian Ship; WA Maritime Museum: Western Australia Maritime
Museum; AQWA: Aquarium of Western Australia

Foundational Skills

» Prepare to display or create on chart paper with three columns:
Abbreviation/Acronym/Initialism.

» Gather sticky notes or index cards for students to use when completing the
exit ticket.

Reading

» Preview the section of the Reader that will be read during this lesson.
Consider using sticky notes to mark this section to easily find vocabulary
term: maritime. Display vocabulary on the board for students to decode.

Universal Access

» Provide students with an opportunity for movement by displaying
an American Sign Language chart and allowing students to sign the
abbreviations in the lesson.

» Abbreviations help save space and avoid distracting readers. Provide visuals
for abbreviations such as: NBA, BFF, LOL, TV, UFO, DIY, Ave, and SOS.

Start Lesson

Foundational Skills 15

Primary Focus: Students will collaborate with others to define abbreviations and

discover new abbreviations. Students will read abbreviations.
TEKS 3.1.D; TEKS 3.2.A.iii

TEKS 3.1.D Work collaboratively with others by following agreed-upon rules, norms, and protocols; TEKS 3.2.A.iii Demon-
strate and apply phonetic knowledge by decoding compound words, contractions, and abbreviations.

Lesson 10 Introduce: Abbreviations



EMERGENT
BILINGUAL
STUDENTS

Speaking and Listening

Foundational Skills

Beginning

Have students repeat the
different abbreviations
they hear. Provide visuals
to accompany each
abbreviation.

Intermediate

Have students write
2-3 sentences using
abbreviations. Read
aloud the sentences
with a partner and share
the meaning of the
abbreviations.

Advanced/

Advanced High

Ask students to create
their own abbreviations
and use them in a
sentence.

ELPS 2.D; ELPS 3.D;
ELPS 3.H

86

INTRODUCE ABBREVIATIONS (15 MIN.)

Tell students in the last lesson, we learned how to spell multisyllabic words
with vowel teams. Turn to a partner, and discuss the typical spelling rule that
can be applied to the spelling patterns ew, ue, or, ui? (Typically, the ew and ue
spelling patterns appear at the end of a syllable, while the ui spelling pattern
appears in the middle of a syllable.)

Activate prior knowledge by posting an abbreviation and its full form and ask
students to make observations: WWIl/World War II.

» Have students turn to a partner and discuss other abbreviations they are
already familiar with.

« Tell students that today’s lesson will focus on abbreviations.

 Create a chart as a class with three columns: Abbreviation/Acronym/
Initialism. Provide clear definitions for each of the two types of abbreviations.
As you define for students, add examples to the chart.

» Abbreviations are a shortened form of a word or phrase that can speed up
communication (i.e. vs. for versus and dept. for department). Have students
turn and talk about any other abbreviations they can think of as a group.

* Anacronym is a word formed from the first letters of a series of words,
pronounced as a word in its own right. (NASA is an acronym for National
Aeronautics and Space Administration. The letters are pronounced as a
single word, “Nasa.")

* Aninitialism is a word formed from the first letters of a series of words,
but the letters are pronounced individually. (FBI is an initialism for Federal
Bureau of Investigation. The letters are pronounced as F-B-I).

« Present examples listed in the lesson to students and have them collaborate
and decide where they go in the chart and then have students generate
others that they know: NBA, BFF, LOL, TV, UFO, DIY, Ave, and SOS.

- Add abbreviations from the text to the chart after students encounter them.

EXIT TICKET

+ As an exit ticket, have students create their own acronym or initialism on an
index card or sticky note to help them remember something (example, TOTT:
Take Out The Trash or PACT: Put Away Clothes Today).

Foundational Skills 8



Lesson 10: Introduce Abbreviations

Reading 15

Primary Focus: Students will read Chapter 6 of The Other Side of the World and
listen actively to answer and discuss questions about the text. TEKS 3.1.A

Students will read and spell abbreviations. TEKS 3.2.A.iii; TEKS 3.2.B.iii

Students will use context to determine the meaning of unfamiliar words or
multiple-meaning words. TEKS 3.3.B

READ THE OTHER SIDE OF THE WORLD (10 MIN.)

» Explain that today will read Chapter 6, The Other Side of the World. Before
reading, have students turn and talk about what they remember discussing
from the Reader, Chapter 5, Australia’s First People. Encourage students to
use the phrases “l remember ... " “I noticed ..."” and “l wonder ..."

» Guide the class in reading the next section of The Other Side of the World,
pages 39-42.

» Preview the following vocabulary word that students will encounter in this
section of the Reader. Have students work with a partner to decode the word
in isolation first and go over the correct pronunciation of each word.

maritime, adj., having to do with the seas or ships
Example: The shark fossils were taken to the maritime museum.

» Conduct a brief discussion about the different words in the chart. For
example, show the words and ask students what prior knowledge they may
have about these words and where they might have seen them.

* Model how to use the Glossary in the Reader to discover the pronunciation
and definition of words in bold. Review the definition together and ask
students to share their understanding of the word. Call on a few students to
share their thoughts.

TEKS 3.1.A Listen actively, ask relevant questions to clarify information, and make pertinent comments; TEKS 3.2.A.iii
Demonstrate and apply phonetic knowledge by decoding compound words, contractions, and abbreviations; TEKS 3.2.B.iii
Demonstrate and apply spelling knowledge by spelling compound words, contractions, and abbreviations; TEKS 3.3.B Use
context within and beyond a sentence to determine the meaning of unfamiliar words and multiple-meaning words.

Lesson 10 Introduce: Abbreviations

Reader

fr— |

Pages 39-42
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Vocabulary
Type

Core
Vocabulary

Multiple-Meaning
Core Vocabulary

Words

Sayings
and Phrases

EMERGENT
BILINGUAL
STUDENTS

Reading

Reading/Viewing Closely

Beginning

Talk about the activities
that can occur at Lone
Pines. Have students draw
a picture that represents
the activities.

Intermediate

Ask students to explain
the connection between
Tisha'a mom and Perth.
Have students identify
text evidence to support
their response.

Advanced/

Advanced High

Retell Grandpa's story
about the battle he
participated in during
WWII. Use evidence from
the text in the story.

ELPS 4.G

88

Vocabulary Chart for “Deep in the Caves”

Tier 3 Tier 2 Tier1
Unit-Specific Words

General Academic Words Everyday Speech Words

maritime

* Model fluent reading for the first two sentences and focus on pausing
to signal transitions. When coming to a comma, punctuation mark, or
paragraph break, make a slight pause. Pauses allow students to process
information and understand the structure of the text.

» Have students read with reading partners aloud (use past observations and
assessments to determine partners). Students should focus on reading
accurately and pausing to signal transitions.

+ As you listen to students read, make notes regarding accuracy, pausing
to signal transitions, and their individual reading ability in the Anecdotal
Reading Record and provide immediate and corrective feedback such as, “I
like how you paused before continuing the next paragraph. Good job reading
out the abbreviations and what they stand for in the text!”

« Choose strategic prompts to check for comprehension as well as to check
for students’ ability to use context to determine the meaning of unfamiliar
or multiple-meaning words. Have students listen actively and ask relevant
questions to clarify any information from the Reader or strategic prompts.
Example prompts include:

1. Literal. What news did Mom share over dinner? (The family was going on a
trip.)

2. Inferential. What is the most likely reason Tisha's mom felt it was

important to find a WWII museum in Perth? (Mom hoped to find a museum
about World War Il, also known as WWII. It was important to her because
she remembered Grandpa telling her stories about it from his time in the
Navy.)

Foundational Skills 8



3. Evaluative. Why is it important to the plot of the story that Tisha and her
family visit the museums in Perth? (The family is continuing to discover
what makes Australia a neat place to live; learning about history and
Grandpa shows that they are still connected to family back home; the family
will continue to enjoy doing activities together and finding more places to
visit.)

» Ensure students draw evidence from the text to support their responses

given the following sentence stems:
o Mom shared the news that . ..
o |t was important to Mom to visit a WWII museum because . ..

o |tis important to the plot that Tish's family visit a WWII museum
because ...

WRAP UP (5 MIN.)
Activity Page 10.1
» Have students open to Activity Page 10.1.

» Have students look at the Reading Response questions and answer them in
complete sentences. Offer feedback such as:

o “"Ensure that your letters are properly spaced and don't run into each
other.”

o “Great job forming the letter ‘a’! | like how you started at the top and made a
smooth, curved line.”

* Here are some sentence frames to help students:
o Exploring Perth was interesting because _

o Exploring Perth was interesting, but _

o Exploring Perth was interesting so _

cH
Check for Understanding

Observe as students complete the Reader Response Activity on Activity Page 10.1.

End Lesson

Lesson 10 Introduce: Abbreviations
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Activity Page 10.2

Lesson 10: Abbreviations

Take-Home Material

» Have students take home Activity Page 10.2 for additional practice with this

lesson’s objectives.

Lesson 10: Introduce Abbreviations

Additional Support

MORE HELP WITH ABBREVIATIONS

« Invite students to research abbreviations in a subject of interest to
them (e.g., video game, sports, science). Have students create a list of
abbreviations and share them with a partner. Each partner should attempt to

decode the abbreviations.

« Provide students with more opportunities to work with abbreviations. Provide
a list of common abbreviations mixed with a few abbreviations they are less
likely to know and their meanings. Have students match each abbreviation to

its meaning.

Abbreviations
Ave.
Blvd.
Mkt.

jk
ASAP
DOB
ETA
FYI
SOS
POV

Meanings
Avenue
Boulevard
Market
Just kidding
As soon as possible
Date of birth
Estimated Time of Arrival
For your information
Save our ship

Point of view

Foundational Skills 8



INTRODUCE

Affixes anti—
and in—

PRIMARY FOCUS OF LESSON

Foundational Skills

Students will read and spell words with prefixes.
TEKS 3.2.A.v; TEKS 3.2.B.vi; TEKS 3.2.D

Students will identify the meaning of and use words with the anti— affix and the in—
affix. TEKS 3.3.C

Reading
Students will follow, restate, and give oral instructions that involve a series of
related sequences of events for partner reading. TEKS 3.1.B

Students will speak coherently about The Other Side of the World with appropriate
eye contact, speaking rate, volume, and enunciation. TEKS 3.1.C

Students will read words with prefixes. TEKS 3.2.A.v

Students will identify the meaning of and use words with the anti— affix and the in—
affix. TEKS 3.3.C

Students will read aloud with appropriate accuracy, rate, and expression. TEKS 3.4

FORMATIVE ASSESSMENT

Activity Page 11.1 Word Matrix with Affixes anti- and in—
TEKS 3.2.A.v; TEKS 3.2.B.vi; TEKS 3.2.D;
TEKS 3.3.C

TEKS 3.2.A.v Demonstrate and apply phonetic knowledge by decoding words using knowledge of prefixes; TEKS 3.2.B.vi
Demonstrate and apply spelling knowledge by spelling words using knowledge of prefixes; TEKS 3.2.D Identify, use, and
explain the meaning of antonyms, synonyms, idioms, homophones, and homographs in a text; TEKS 3.3.C Identify the mean-
ing of and use words with affixes such as im- (into), non—, dis—, in— (not, non), pre—, —ness, -y, and —ful; TEKS 3.1.B Follow,
restate, and give oral instructions that involve a series of related sequences of action; TEKS 3.1.C Speak coherently about the
topic under discussion, employing eye contact, speaking rate, volume, enunciation, and the conventions of language to com-
municate ideas effectively; TEKS 3.4 Use appropriate fluency (rate, accuracy, and prosody) when reading grade-level text.

Lesson 11 Introduce Affixes anti-and in—

LESSON
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Grouping Time Materials
Foundational Skills
Introduce Affixes anti— and in— Whole Group 7 min. a world map
Word Matrix with Affixes anti— and Small Group 8 min. A Activity Page 11.1
n= [ Grade 3 Foundational Skills Record
1 Word Matrix Chart (TR 11.1)
Reading
Partner Read The Other Side of the Small Group 10 min. A The Other Side of the World
World (pp. 43-46)
A Partner Reading Feedback (TR 11.2)
Wrap Up Independent 5 min. 1 Activity Page 11.2

Foundational Skills 8



ADVANCE PREPARATION

Foundational Skills

» Provide each student with an affix or word part card.
+ Locate a world map to display during the lesson.

Reading
« Utilize data to intentionally predetermine reading partners. Consider utilizing
the following documents to track and record student progress:
o Grade 3 Fluency Record
o Partner Reading Feedback (TR 11.2)

> Anecdotal Reading Record

» Preview the section of the Reader that will be read during this lesson.
Consider using sticky notes to mark this section to easily find vocabulary
term: progressed. Display vocabulary on the board for students to decode.

Universal Access

* Prepare a word bank with the affixes anti-— and in—. Words may include
antibiotic, antifreeze, independent, inability, inconsiderate, antibacterial,
indirect, antihero, antigravity, incomplete, inaccurate, antisocial.

Start Lesson

Foundational Skills 150

Primary Focus: Students will read and spell words with prefixes.
TEKS 3.2.A.v; TEKS 3.2.B.vi; TEKS 3.2.D

Students will identify the meaning of and use words with the anti— affix and the in—
affix. TEKS 3.3.C

INTRODUCE AFFIXES ANTI- AND IN- (7 MIN.)

« Tell students in the last lesson, we discussed acronyms and abbreviations.
Turn to a partner and discuss the definitions of these two words.
(Abbreviations are a shortened form of a word or phrase that can speed up
communication. An acronym is a word formed from the first letters of a series
of words, pronounced as a word in its own right.)

TEKS 3.2.A.v Demonstrate and apply phonetic knowledge by decoding words using knowledge of prefixes; TEKS 3.2.B.vi
Demonstrate and apply spelling knowledge by spelling words using knowledge of prefixes; TEKS 3.2.D Identify, use, and
explain the meaning of antonyms, synonyms, idioms, homophones, and homographs in a text; TEKS 3.3.C Identify the
meaning of and use words with affixes such as im- (into), non—, dis—, in— (not, non), pre—, —ness, -y, and —ful.

Lesson 11l Introduce: Affixes anti-and in—

EMERGENT
BILINGUAL
STUDENTS

Foundational Skills

Foundational Literacy Skills

Beginning

Provide students with

a word bank with the
affixes anti— and in—. Have
students circle the affix in
each word and echo read
it after you.

Intermediate

Provide students with

a word bank with the
affixes anti— and in—. Have
students use each word

in a sentence using the
sentence stem: The word
_____has the affix . _
means

Advanced/

Advanced High
Challenge students to
write sentences using
words with the affixes
anti— and in—. Read the
sentences aloud to a
partner and have them
explain what each word
with pro— means.

ELPS 3.C; ELPS 3.A;
ELPS 4.A; ELPS 5.C
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Activity Page 11.1

Tell students that they will work with affixes today. Ask students to turn and
talk to discuss what an affix is and how those letters change the meaning of a
word. Encourage students to use the sentence stems “An affixis... " and “An
example of an affixis...”

Remind students that prefixes are a type of affix that come before the base
word and suffixes are a type of affix that come after the base word.

Explain that the prefix anti- means “opposite” or “against.” Tell students
that the affix ant— also means “opposite” or “against.” Ask students to turn
to their elbow partner and list any words they know that begin with anti- or
ant-.

Write the base word arctic on the board. Add the prefix ant— to the beginning
of the word.

Have students turn and talk to a partner about what changed in the word
arctic/antarctic.

Underline the affix ant— and divide the word into syllables: Ant/arc/tic/a.
Display a world map.

Ask a volunteer to point to Antarctica and then point to the Arctic region on
the map.

Ask: What do you think the word Antarctica means? (It is opposite the Arctic
on amap.)

Tell students that the prefix in— means “not” or “non.”

Write the word base word expense. Add the suffix —ive to make the word
expensive. Have students turn and talk about what expensive means
(Students can use a dictionary to help define the word if needed). Then add
the prefix in— to make the word inexpensive on the board.

Underline the affix in— and divide the word into syllables: in/ex/pen/sive.

Tell students the word expensive means to cost a lot of money. Ask: What
does the word inexpensive mean? (not expensive)

Have students break up the following words into a prefix and base word:
antibacterial, invalid, and incapable. Have students discuss the meaning of
each of the words. Ask: Do the prefixes help you understand the meaning of
the words?

WORD MATRIX WITH AFFIXES WITH ANTI- AND IN- (8 MIN.)

Have students open to Act